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ABSTRACT 

An evaluation of the Honolulu (Hawaii) District 
Instructional Assistance and Assessment Component involved the 
assignment of part-time teachers to six specific learning 
disabilities classrooms in elementary schools to work with the 
special education teacher in instructional and mainstreaming 
activities. Fivd other classrooms were used as comparisons. Classroom 
observations found that one-to-one instruction occurred more 
frequently in project schools. Parents saw one-to-one instruction as 
desirable and credited such close attention as the reason their child 
enjoyed and/or preferred the special class. Mainstreaming couid prove 
difficult if children expect individual attention in regular 
classrooms. Some parents were concerned about the movement of their 
child between classes and missing work in the regular classroom. 
Group interaction between teacher and students or among students 
themselves was infrequently observed, limiting the richness of shared 
experiences. Seatwork was a common activity, perhaps a consequence of 
the individualized education program. Metropolitan Achievement Tests 
(MAT) were administered to both project and comparison school 
students. Students in comparison schools scored higher on both the 
pretest and posttest in all batteries (Reading, Mathematics, 
Language, and Basic Total) than students ii. project schools, but 
project school students showed greater gains between tests. 
Recommendations are given for implementation during the expanded 
second year of the project. (Author/VW) 
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Executive Summary 



Thm Honolulu Di#trict Office of the Department of 
Education contracted the Curriculum Reaearch and Development 
Group (CROG> of the Unlveralty of Hawal^l to conduct an 
evaluation of the Inatructlonal Aaalatance and Aesesament 
Component (lAC), a apecial project of aelected apeclflc 
learning dlaabllltlea claaarooma. 

The project Involved elx project and five comparlaon 
r:laaarooma at the elementary level. A part-time teacher waa 
aaalgned to each of the project achoola to work with the 
apecial education teacher In Inatructlonal and malnatreamlng 
actlvltlea. 

The part-time teacher waa being utilized to aaalat in 
Inatructlon aa the project Intended. Claaaroom obaervatlona 
Indicated that teachera were moat often obaerved checking 
children^ a work and monitoring their progreaa. One-to-one 
inatructlon occurred more frequently In project achoola (29 
percent of the obaervatlon time) than In comparlaon achoola 
(10 percent of the obaervatlon time). The mean engagement 
rate of atudenta In project achoola waa 77 percent compared to 
that of 69 percent by comparlaon achool atudenta. Theae data 
auggeat the value of the part-time teacher In providing direct 
Inatructlon and keeping atudenta on taak. 

One-to-one Inatructlon waa aeen aa dealrable by parenta 
who, however, we: a aware that auch Interaction could not occur 
aa frequently In their child' a regular claaaroom. Cloae 
attention to atudenta by the apecial education teacher waa 
perceived by aeveral parenta aa the reaaon their child enjoyed 
and aometlmea even preferred the apecial claaa. Two parenta 
deacrlbed the *'carlng nature" of their child' a apecial 
education teacher. Malnatreamlng atuHenta la a critical laaue 
here If children In apecial claaaea come to expect Individual 
attention which la leaa likely to occur In their regular 
claaaroom. 

Several parenta alao commented on the movement of their 
child between claaaea. They were concerned about their child 
mlaalng work being given In the regular claaaroom. T>ey 
wondered If regular education teachera knew what their child 
waa learning In special education. Nearly all parenta were 
told their child waa progreaalng. 

Group Interaction between teacher and atudenta or among 
atudenta themaelvea waa Infrequently obaervad. Seatwork waa a 
common activity, and may poaalbly be a conaequence of the 
Individualized education program. Children were often 
aaalgned work Incilvldually, and the rlchneaa of ahared 
experlencea and group Interactlona waa limited. Children 
appeared anxloua to make contact with their peera in other 
waya reaultlng In dlatractlona and other behavioral 



dlaruptloRA. Whan dlacuaaiona or othar taachttr-dlractttd group 
work did occur^ fttud^nta frMly participated in theaa 
activitiaa and, data indicated that thara waa a alightly 
highar taak angagaaant rata during these perioda than with 
aaatwork aaaignaanta. 

Metropolitan Achiavaaant Teata (MAT) were adainiatered to 
both project and coapariaon achool atudenta. Scalf^d acorea 
ware aalactad for evaluation baaed on the MAT Teacher 'a Manual 
(1978) recoaaendationa to uae acaled acorea for coaparing 
perforaance among bcittery levela (that ia, atudenta are 
adainiatered different levela of the teat, and acorea need to 
be equated) and for aeaauring change in achieveaent over a 
period of time. 

Studenta in coapariaon achoola acored higher on both the 
preteat and poatteat in all batteriea (Reading, Mathematica, 
Language, and Baaic Total) than atudenta in project achcola. 
Although their acaled acorea remained below thoae of 
coapariaon achoola, project achool atudenta showed greater 
gain between preteat and poatteat acorea. That ia, the mean 
difference between teat acorea waa greater for project achool 
atudenta than for coapariaon achool atudenta. A cover iance 
analyaia waa run to control difference in pretest scores 
between school groups. The ad 3 ua ted mean poatteat scores of 
project schools students were higher in aatheaatica, reading, 
and the baaic battery than thoae of compariaon school 
atudenta. Differencea in acorea, however, were not 
atatiatically different. 

An expanaion of the project ia already underway for the 
achool year 1965-86. The following recoaaendationa are baaed 
on the evaluation findinga. 

1. Identify coaaon project goala and atrategiea for the 
part-time teacher and apecial education teacher team. 

2. Reevaluate appropriateneaa of inatructional material 
particularly aaatwork materiala for each child. 

3. Provide inaervice training whici) pro&ote teaching 
behaviora found to be effective with special needs 
atudenta. 

4. Reaaaeaa techniques used to monitor progreaa of the 
children. 

5. Reaaaeaa the demanda of individualizing instruction to 
the extent it requirea extenaive record keeping and 
aelection of learning taaka, at the expenae of project 
teachera interactiona. 

6. Inform all faculty, ataff, and paranta of apecial 
education children about the project. 



7. 



Continue evaluation through year- two of the project. 
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IMTRQDUCTIQil 

Thm mmmormndum of agrMsont d«t«d January 19^ 1969 
batiMMi thm HaiMi'l 8t«t« D#pwrta«it of Education and tho 
Currleulua Jtaaoarch and Dovalopaont Group <C!;OG> of thm 
Collaga of Education of tho Univoralty of Hai#ai'l outllnod thi 
folloi#in<| objactlvM of thm ovaluation of tho Xnatruetlonal 
Aaaiatanea Coaponont: 



<a) to dataralna tba coaponant^a affactlvanaaa^ both 

prograaatically and In taraa of coat^af facblv^uaaa (In 
particular^ tba praaant pupll/taachar ratio will ba 
raviaiNid and tha part*tlaa taachara poaitlona will ba 
atudlad). 



(b) to aaaaaa/dataralna atrangtha/waaknaaaaa of tha currant 
aalnatraaalng progriia^ and 

<c) to aaaaaa/dataralna atrangtha/waaknaaaaa of tha 

Xnatruetlonal Aaaiatanca Coaponant. 

Thla raport daacrlbaa tha aathoda and raaulta of tha 
avaluatlon* A daaeription of tha projact la praaantad firat. 
Tha lltaratura ravlaw and dlacu^alon follow tha raaulta, and 
tha final aactlon auaaarlzaa tha avaluatlon and praaanta tha 
r acoaaand a 1 1 ona • 



PROJECT PgSCRIPTIQII 

Tha Honolulu Dlatrlet Offlca, Spaclal Education, fundad 
alx part-tlaa taachar poaitlona for tha achool yaar 1964-83. 
Thaaa part--tlaa taachara wara aaalgnad to work with tha 
apaclal aducatlon taachara at alx alaaantary projaet achoola 
aalactad by tha Dlatrlet Of flea Kallhl-Uka, Xapalaaa, 

Lanaklla, Lihollho, Lunalllo, and 'Alni^ Halna. Six alaaantary 
coaparlaon achoola which oparrtad without part-tlaa aaaiatanca 
wara alao choaan to partlelpata In tha avaluatlon 
Jaffaraon, Xa'ahuaanu, Kallhl-Xal, Xaallolkl, Llkallka, and 
Lincoln. Thaaa achoola wara aalactad by tha Dlatrlet Of flea 
baaad on thalr population alallarltlaa to tha projact achoola. 
At tha raquaat of tha Dlatrlet Offlca, Jaffaraon waa latar 
drnppad froa tha avaluatlon coaponant bacauaa of dlffleultlaa 
m arranging for tha avaluatlon taaa to work with tha achool. 

Tha raaponalbllltlaa of tha part-tlaa taachar wara 
daaerlbad in a Dapartaant of Education projact daaeription: 




(a) Provlda Mall group Inatructlon In baalc akllla. 



(b> Aaalat In tha Intagratlon of atudanta Into ragular 
aducatlon. 




(e> Aaalat In tha naada aaaaaaaant. 
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gVAmATIQM METHOD 

Thm •valuat.lon of the Inrntruetional AMlst.«nc« Co»ponmt 
IMA eonduetad umlng Qubm mnd Lincoln ^« ^'rosponalvo'* aodol. 
Thlm Mthod atroasM f loxlblllty, adoptability, ond tho 
colloctlon of noturoliotic doto. Tho gonorol orgonlzoro of 
thlo typo of ovoluotlon mrm oudlonco concorna ond Imuoo. 

Clooorooo oboorvotiono oro Isportont to tho ovoluotlon 
opprooeh. Xntorirlowo provldo on opportunity for portlclponto 
to oxproM tholr eoncrorno. Coaprohonoivo, rolloblo, ond 
quontlfloblo doto aro colloctod by uolng odoptotlona of 
oothodA dovolopod by Riot (1973), Vmrd and Tlkunoff (1978), 
and Hooa (1979). 

Thla flrat yoor tho Xnatructlonal Aaolatanco Coaponont 
atartod with a aaall nuabor of claaaoa* Pro^oct achoola wora 
hQnd-aalactad baaod on erltorla auch aa wllllngnaaa to 
partlcipata In tho projoct and roproaontatlvonoaa of tho 
atudant population. Tho natura of tho projoet did not allow 
for randoaization or aatchod aaapllng. Naana and froquoncloa 
ara prcMntad, but tha rmmdmr la cautlonod that tho aaaplo 
lnciuda«v only alx projoct achoola and flvo coaparlaon achoola. 
Llkawlaa par ant raaponaoa accountad for only a third of all 
paronta racalvlng quoationnolras, and of that parcant 
ona-thlrd woro lntorvlo%»od. Tho ovoluotlon, howovor, atudlad 
aany of tho laauaa confronting apocial aducatlon and rocolvod 
Input froa kay playara on tha projaet. Dcaplta Ita 
llaltatlona, tha avaluatlon la tho only coaparatlva atudy In 
tha 3>uara on tho aaalatanco of part^tla^^ taachara In tha 
apaclal aducatlon prograa. Tho data pr/ovldo valuabla 
Inforaatlon for tho projoct^a adalnlatratora aa wall aa policy 
aakora In ganaral. 



Obaarvationa 

Tho alx projoct and flvo coaparlaon achool claaarooaa 
war a obaarvad for data colloctlon purpoaaa. In addition to 
atudant and taachar protocola (flold notaa), ayataaatlc data 
wara colloctod ualng adaptatlona of obaarvatlon Inatruaanta 
davalopod by tho Far Uoat Laboratory for Educational Raaaareh 
and Davalopaant (1983). Inforaatlon waa racordad on aubjoct 
aattar focua, group aattlng, dwgraa of taachar* atudant 
contact, atudant angagaaant, and taachar uaa of actlva 
taachlng bahavlora. Tha data collactlon Inatruaanta ara 
Includad In Appandlx A. 

Obaarvationa wara conductad by axparlancad data 
collactora who had baan tralnad to uaa tha procaduraa. Tha 
taaa had conductad alallar obaarvationa for othor ovaluatlon 
O . projacta of (HtDG. Arrangoaanta for tha vlaltatlona wara aada 
ERJC ahaad of tlaa with tha principal and taachar of aach achool. 
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Rrojttct school cl«Mrooaa %mrm obaorvod on t%M oce«Alona, and 
coaporlMfi school cloMrooaa %#oro vlaltod onco. All 
obMTvotlona «#oro dooo In tho morning and apannod a parlod of 
oaa and a half to t%#o houra. Tha ti#o vlalta to projoct 
achoola wara eonductad on dlffarant daya of tha waak. 

At aach vlalt four atudwita^ ganarally ti#o glrla and two 
boya, iMura randoaly aalaetad for claaa obaarvatlona. Tlaa 
aaapllng procaouraa %Mra uaad In which aach of tha atudanta 
waa obaarvad In a aat aaquanca which %Ma rapaatad for aavaral 
alnutaa* 

£«^lva taachlng bahavlora %»ara racor^ad alaply aa 
parforaad or not parforaad during tha obaarvatlon parlod. 
lataractloaa and dlalogua batt#aan atudant(a) and taachar wara 
alao notad# aa wall aa a daacrlptlon of tha claaarooa 
anvlronaaat* 

Quaationnairaa . 



Quaatlonnalraa wara davalopad to gathar Inf or nation froa 
th« principal, part-tlaa taachar # apaclal aducatlon taachar, 
and paranta of tha atudanta In tha alavan participating 
achoola. A aaatlng with tha Olatrlct Spaclal Education 
Spaclallat, a lltaratura ravlaw, and conaultatlona with a 
aaabar of tha Collaga of Education Spaclal Education faculty 
and tha axacutlva dlraetor of tha Hawaii Aaaoclatlon for 
Chlldran Ulth Laarnlng Olaabllltlaa halpad Idantlfy laauaa and 
eoncarna which tha quaatlonnalraa ahould addr« 



A draft of tha taachar quaatlonnalra waa praaantad at a 
aaatlng of projact achool prlnelpala and taachars. 
Partlclpanta wara aakad to ravlaw tha quaatlonnalraa and 
aubalt coaaanta and racoaaandatlona. Savaral changaa %#ara 
aada to tha quaatlonnalra baaad on thla faadback. Ravlawa of 
tha principal^ taachar, and parant quaatlonnalraa wara dona by 
tha Collaga of Education conaultant. 

Quaatlonnalraa wara dallvarad to tha achool and 
dlatrlbutad to tha prlnelpala (11), part-tlaa taachara <6), 
apaclal aducatlon taachara (11) and paranta (221). Taachara 
aaalatad In tha dlatrlbutlon and collactlon of parant 
quaatlonnalraa via atudanta. 



Attachad to tha parant quaatlonnalra waa a lattar aaklng 
for paranta' cooparatlon In tha Intarvlaw coaponant cf tha 
projact. Paranta willing to ba Intarvlawad %Nira aakad for 
thalr talaphona nuabar or If thay prmfmrrmd to call tha 
projact ataff to mrrmngm an Intarvlaw. 



Paranta who gava thalr phona nuabara wara callad# and an 
Intarvlaw waa achadulad. Intarvlawa avaragad about ona hour. 
Q Paranta froa all but t%M achoola, ona coaparlaon and ona 
^|^(]] projact, %iara Intarvlawad. 
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Short IntarvlMta i#ltJi tMCh^ira ^mrm almo conducted at tha 
tiaa tha obaorvatlon vialt waa a«ida. Savaral taachara aharad 
apaelal foraa thay had davalopad to aonitor atudaota' 
prograaa. 



KESPLTS 

In thla aaetlon tha raaulta ara organlaad and dlacuaaad 
by tha aathod o£ data eollaetion. Ho%#avar, whara appllcabla, 
aupikurtlng data eollactad by anothar aathod ara provldad or 
rafaranead. Con£araneaa with th«i Dlatrlet Spaelallat ara alao 
balng plannad to ahara apaclflc raaulta. Tha praaantatlon of 
tha raaulta la langthy^ and tha rmmdmr aay rm£mr to tha iinml 
•action for a abort auaaary of tha data. 

Studant Data 

Tha Matropolltaa Aehlavaaant Taata (NAT) wara 
adalnlatarad to projaet and coaparlaon aehool atudanta aa a 
prataat In Novaabar 1964 and aa a p .attaat In April 1935. Tha 
Dlatrlet Offlca hendlad all actelnlatratlva procaduraa. 
Including acorlng of tha taat. Taat acoraa i#ara aada 
avallabla to tha 4%valuatAon ataff • Tha Dlatrlet Offlca alao 
aharad attandanea data racordad by tha taaehar, participation 
In ralatad aarvleaa^ and atudant racord profllaa. Thaaa hava 
baan eoapllad and auaaarlaad In tha raaulta aaetlon » 

Tabla 1 daacrlbaa tha atudant population of coaparlaon 
and pro 3 act aehool a baaad on atudanta who took tha HAT and on 
atudant racord profllaa. Coaparlaon aehoola had a hlghar 
proportion of fourth through alxth gradara (73x> than did 
projact aehoola (6l9«> • Klndargartan through third gradara 
accountad for 21» and 39f€ of tha aehoola^ population 
raapactlvaly. Bf>ya coaprlaad about thraa-flftha of tha 
atudanta at all aehoola. Studanta wara about aqually dlvldad 
by typa of aarvlea dallvary — raaourca prograa, Intagratad 
aalf-contalnad, or full-tlaa aalf-coiiitalnad. Tha avaraga 
atudant aga at Initial placaa'^nt In tha apaelal aducatloa 
prograa waa about alght yaara for both typaa of aehoola. 

Studanta fr oa coaparlaon and pros act aehoola had tha aaaa 
aaan nuabar of daya of abaancaa (9 daya> and tardlnaaa (3 
daya^ throughout tha aehool yaar. Ganarally thaaa wara 
racordad abaancaa froa and tardlnaaa to aehool and not 
n^caaaarlly froa tha apaelal aducatlon claaa. During 
claaarooa obaarvatlona, atudanta wara not alwaya proaptly In 
claaa at tha atart of tha parlod. Apparantly auch data wara 
not racordad. 
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Tabla !• Pwremt Coapwrlaon o£ Studant Population by 
Gr«d«9 G«adwr, and Typa of Arr^ngoaont 



Vorloblo Coapwrlaon Scboola Projoct Sehooli 

n • 126 n « 112 

Grado 

K-1 69« 10« 

2-3 15SII 29« 

4-6 79« 61 « 

Gandor 

FmoIo 37)11 26% 

Holo 62» 

Not Indlcatod dsi 11» 

Arrangoaont 

Roaourea 46ff 44X 

Xntogratod Solf-Cont«lnod 52si Six 

Full-tla« Solf -Contained 29ic 2» 

Not Zndlc«tod — 4iic 



T«blo 2 •ho%#s sMn protoat and poattoat acalad acoraa on 
tha HatropoXltan Achlavaaant Taata. Savaral typaa of acoraa 
%Mra aval labia for eoaparlaon. Sealad acoraa wara aalactad 
for avaluatlon baaad on tha HAT Taaehar^a Manual (1978) 
racoaaandatlona to ua^ acalad acoraa to coapara parforaanca 
aaong battary lavala atudanta ara adalnlatarad 

dlffarant lavala of tha taat^ and acoraa naad to b« aqua tad) 
and to aaaaura chaaga In achlavaaant ovar a parlod of tlaa. 
Coaplata data war a aval labia for 204 atudanta* Haan poattaat 
acalad acoraa ahowad laprovaaant ovar aaan prataat acoraa In 
all aubjact nmm^. Palrad coaparlaona of tha dlffaranca 
batwaan tha prataat and poattaat acalad acoraa %Nira 
atatlatlcally algnlflcantly ^mmt^mat than zaro (Tabla 3) • 

On tha m^mx^^m both coaparlaon and projact achool 
chlldran achlavad hlghar acalad acoraa on tha poattaat than on 
tha prataat • Data ahowad coaparlaon achool chlldran atartlng 
with hlghar aaan prataat acoraa followad by hlghar aaan 
poattaat acoraa than thoaa achlavad by tha projact achool 
chlldran. Projact achool chlldran , howavar# ahowad ^xm^Xmat 
gain batwaan prataat and poattaat acoraa. 
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T«bl« 2. Coap^rlaon of Pr«t««t and PoattMt Sealad Scon 
on ltotropollt«n AehlovMont To«t« 

Stehool and Tmmt Subjoet Protoot Scoro Poattoat Secro 

Coap«rlAon Schools (n«120} 

Roadlng 978 997 

Nathoaat 1 ca 497 937 

L«a9U«9o 461 90S 

Total 909 937 

Projoct Schools (n«a4) 

Ro«din9 960 991 

Hothoaotlca 469 921 

L«il9U«9o 492 496 

Total 466 929 



Tablo 3. P«lrod Coaparlson o£ Pr^toat and Poattaat Scora 
Dlffarancaa on tha Natropolltan Achlavaaant Taata 



Haan Dlffarancaa Bat%iaan Poattaat and Prataat Scon 



• p<.01 



Taat Sub 3 act 



Coaparlaon Schooli 
n • 120 



Pro 3 act Schooli 
n • 84 



Raadlng 

Hathaaatlca 

Languaga 

Total 



19^ 

44 • 

33« 



32* 
37# 
47* 
41* 



To dataralna vhathar thla '^Ighar gain waa algnif leant, a 
covarlanca analyala waa run to control for tha dlffaranca In 
prataat acoraa batwaan achoola. Intaraatlngly projact achool 
atudanta acorad hlghar ad3uatad aaan poattaat acoraa In 
aathaaatlca, reading, and tha total battary In contraat to tha 
coaparlaon achool chlldran. Dlffarancaa In acoraa ho%#avar, 
vara not atatlatlcally algnlf leant. Adjuatad aaan poattaat 
languaga acoraa %iara tha aaaa for atudanta of both achool 
aaaplaa. Poaalbly pro^act achool chlldran ara banaf Itlng froa 
an axtra Inatructor In tha prograa and ara aho«#lng grmmtmr 
galna. Naxt yaar^a HAT raaulta ahould ba ravaallng In 
aaaaurlng whathar pro3act achool chlldran can attain 1989 
prataat acoraa which ara alallar to thla yaar^a poattaat 

Q acoraa, and wh^thar thay can again ahow hlghar galna than 

\r coaparlaon achool chlldran. 1 ^ 
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Of thm 221 pmrmnt quMtlonnalrM distributed, 71 %Mrs 
rsturnsd* Mors psrsnts of projoeic sehooX (43^) thon of 
eoapsrlson school (33^) studsnts rsturnsd tbs qusstlonnslrs. 
Ilhy sor«a projsct school psrsnts rsturnsd ths qusstlonnslrs Is 
unclssr* Possibly bscsuss projsct scbool tsschsrs wsrs sors 
s«»srs of ths svslustlon snd ths projset In gsnsrsl thsy ssds s 
grsstsr sffort to gst studsnts to rsturn qusstlonnslrss thsn 
did cospsrlson school tsschsrs. Ths brsskdo%m by grsds Is 
shown In Tsbls 4. Rsspondsnts do rsflsct ths hlghsr 
proportion of uppsr slsssntsry sti^dsnts In ths spsclsl 
sducstlon progrsa In gsnsrsl es wsll ss ths hlghsr proportion 
of prlssry Isvsl studsnts In ths pro^sct schools spsclflcslly • 

Tsbls 4. Distribution of Projsct snd Cospsrlson School 

Psrsnts by Child's Grsds 



Grsds 



School K-1 2-3 4-S 6 Not Indlcstsd Totsl 



Projsct 6 9 16 11 1 43 

Control 1 3 13 11 O 28 



Psrsnts whsthsr of projsct or cospsrlson schools i#srs 
slsllsrly Inforssd sbout thslr child's progrsss In school. A 
eosblnstlon of confsrsncss or Isttsrs kspt psrsnts updstsd 
sbout thslr child's psrforssncs snd problsss. Gsnsrslly ths 
spsclsl sducstlon tsschsr rstLsr thsn ths rsgulsr sdusstlon 
tsschsr Inforssd ps:.*snts sbout thslr child. Thus psrsnts' 
eontscts vlth ths spsclsl sducstlon tsschsrs wsrs such sors 
frsqusnt thsn with rsgulsr sducstlon tsschsrs In both pro^sct 
snd cospsrlson schools. Forty-six psrcsnt of ths psrsnts In 
both typss of schools rsportsd thrss or sors eontscts with 
spsclsl sducstlon tsschsrs In this school yssr. On ths othsr 
hsnd lOX of ths psrsnts rsportsd no eontscts with rsgulsr 
sducstlon tsschsrs, snd 37% rsportsd thrss or sors eontscts. 

It wss hypothsslzsd thst ths sddltlon of s psrt*tlss 
tsschsr would possibly Incrssss ths nusbsr of eontscts with 
psrsnts ss eospsrsd to ths prsvlous school yssr. Rssponsss to 
O both prlnelpsl snd tsschsr qusstlonnslrss Indlcstsd thst 
ERIC confsrsncss with psrsnts wss sn Isportsnt srss in which 

12 



a|Mei«l aducA^on f c h w should inermmmm thmXr involvMWit. 
Such M IncTMM^ ho%MVttr, did not occur. Par'^nta »ay havo 
had difficulty aeeurataly rMalllng %fhat happanad laat yaar, 
and tha nua^ar o:/ eoatacta could ha undarraportad • Am 
aantlonad aarllcr paranta In projaet and coaparlaon achoola 
vara alallarly dlatxlbutad by nuabar of contacts i#lth tha 
apaclal aducatlon taachar thla y^ar« Although contacta «Mra 
hlghar In thla achool yaar than coaparad to laat yaar, tha 
Incraaaa In parcantaga polnta wa^^ tha aaaa for both projact 
and coaparlaon achoola. 

Tha praa an ca of aaothar taachar In thalr child 'a apaclal 
aducatlon claaarooa t#aa not known by all tha projact achool 
paranta lotar^lawad. S oaa paranta had baan iintroducad to tha 
part-^tlaa taachar # a faw had haard thalr child rmtmr to 
anothar parson In tha claaarooa but uara unmumrm of what that 
paraon did, and aany did not know thara had baan a part-tlaa 
taachar* 

Whan In naad of Infornatlon 9bout thalr child's achool 
work, paranta wara llkaly to aak tha apaclal aducatlon taachar 
or a coablnatlon of tha apaclal aducatlon tsachar and othor 
achool ataff fCT thla Inforaatlon. Both projaet and 
coaparlaon achoola raportad thla practice by a slallar 
parcantaga of iparanta. Whan aakad how paranta would Ilka to 
ba Inforaad, tha hlghaat parcantags <tdli> of pmrmntM^ of 
projact achoola rapllad by joint confaranca of apaclal and 
ragular aducatlon taachara aa coaparad to tslaphona, lattar, 
or aaparata confarancaa. Our paranC Intarvlawa Indlcatao thla 
practlca waa vary rmrm and occurrad only bacauaa tha parant 
could not attand aaparata confaranca dataa. 

Paranta In coaparlaon achoola prmimrrmd confarancaa, too, 
but did not aalact joint confara.^caa C39X) aa of tan aa did 
projact school parant4.« Conform >ca with tha apaclal aducatlon 
taachar alona waa prafarad by 64> of tha control achool 
paranta In coaparlaon to 37% of tha pro^act achool paranta. 
Llkawlaa confaranca with t m ragular aducatlon taachar alona 
waa choaan by SOK and 20u of tha paranta raapactlvaly • Tabia 5 
coaparaa aathoda by projact and coaparlaon achoola. 
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T«bl« S« Paranta^ Prmfmrmnem of N«thod« to Inform Thoa about 

Tholr Child's School Work* 



Mathod 



School N Phona Con£. Corvf. w/ Joint Lattar Othar 

S. Ed. Tch R. Ed. Tch Conf. 



Projact 43 2Sn 37n 23X S3n 30H 2% 

Coaparlaon 28 21X S4X SOX 39% 32% 4% 



• Par an ta wara aakad to chack all wathoda thay prafar; thara£ora, 
parcantagaa ara gra^'tar than lOOX* 



Paranta' Involvaaant In thalr child' a Individual Izad 
Education Prograa (XSP) plan varlad batwaan pro^act and 
coaparlaon school a « A graatar proportion of paranta of 
prosact school atudants Indlcatad thay i#ara alnlaally Invulvad 
In tha lEP (40%i mm coaparad to coaparlaon achool paranta 
(14%) • Paranta of coaparlaon achool atudanta, howavar, 
raportad a srmmt€ t parcantaga of nonlnvolvaaant (32^) In 
coaparlaon to prosact achool paranta (16X)« Slallar 
parcantagaa of paranta In both achool typaa had baan haavlly 
Involvad* Thara wara aavaral nonraapondanta (14X) to this 
quaatlon. Tabla 6 glvaa tha d^graa of parant Invol aaant In 
tha lEP plane 



rabla Sm Dagraa of Parant Involvaaant In tha lEP 



Dagraa of Involvaaant 



School M Haavlly Modarataly Hlnlaally Not Involvad No Raaponi 
n % n % n % n % n % 



ProsfMUt 43 9 12% 7 1S% 17 40% 7 16% 7 1S% 

Control 28 5 ia% 7 25% 4 14% 9 32% 3 11% 



Intarvlawa with paranta aupportad tha raportad low 
Involvaaant of paranta In tha praparatlon of tha lEP plan. 
O Paranta Indlcatad tha plan had uaually baan praparad by tha 
ERIC taaehar bafora tha aaat>ng. Tha datalla wara axplalnad to tha 

^ 14 
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p«r«it mnd gmwally approved. Parmta did not ob^sct to this 
a^thod b«c«uM mmny folt tho tmmehmr had tha boat knowlodgo of 
tho eh'Lld^a por£oraaneo. Koat Indlcotad thoy had boon g^von 
tho opportunity to volco objoctlona or add to tho plan. A faw 
of our lntorvloi#a woro i#lth paronta whoao f Irat languaga waa 
not Bngllab, and vo eonvoraod through an Intorprotar uaually a 
rolativo or an oldwr child. Thoao paronta, howcvor, Indlcatad 
thoy had gono to tho ZEP aootlng alona and had had difficulty 
undoratandlng i#hat had boon aald. 



Prineloal 

Quoatlonnalroa i#oro rocolvod froa all prlnclpala of 
gvrojoct (6) and coaparlari (9} achoola. Prlnclpala wara aakod 
to rata tho laportanco of aovoral roaponalbllltlaa of a 
part-tlao toachor on a acala of 1 <not laportant) to S (vory 
laportant). Thora vaa unanlaoua agraaaant <Tabla 7} aaong all 
prlnclpala that tho aoat laportant rolo of tho part*tlaa 
toachar vaa Individual inatructlon of atudanta. Prlnclpala 
ratod conforonco with tl\m rogular aducatlon toachor aa a 
highly laportant rolo (aoan • 4.9) of tho part-tlaa taachar. 
Zntoraatlagly, toachor a who %Mro aakod tho aano quaatlon gavo 
thla rolo a notably lower rating (aaan « 3»7)» 

Prlncl^vala of both pro^oct and coaparlaon achoola 
alallarly ra cad group Inatructlon of chlldron and aaalatanco 
In aalnatroaalng aa laportant roloa of part--tlaa taachara. 
Roaponalbllltlaa gl van lo%#or ratlnga (aaan bat%#aan 3.0 and 
4.0) woro conforoncoa with paranta, racordkooplng, preparation 
of Indlvlduallxod Education Prograa plan, adalnlatratlon of 
content area teata, conaultatlon with principal, and provlalon 
of releaae tlae for the apeclal education teacher to attend 
Inaervlce training. 

There were aovoral roloa for part--tlae teachera receiving 
different ratlnga by prlnclpala of project and coaparlaon 
achoola. The reduction of pupil/teacher ratio received a aaan 
rating of 4.0 by coaparlaon aehool prlnclpala, but a lower 
rating (aaan • 3.9) by project achool prlnclpala. The 
frequency dla^rlbutlon of reaponaea ahowed where dlffarencea 
occurred. One coaparlaon achool prlnclt^al did feel reduction 
of pupil/ t«Micher ratio waa not laportant (rating of 1), but 
four rated thla role of high laportance (ral^lng of 4 or 5) . 
Three project aehool prlnclpala gave thla role an laportance 
rating of 4 or 9 and three rated It 2 or 3. Preparation of 
claaarooa r^ttorlala received a higher aoan rating of 
laportance ^aean ■ 4.0} by coaparlaon achool prlnclpala than 
by project achool prlnclpala (aaan ■ 3.3}. The aaae mean 
ratlnga reapectlvely were given to the role conforoncoa with 
apeelal aervlcea ataff . Finally conaultatlon with other 
achool ataff received a aaan laportance ratine} of 4.0 by 
coaparlaon achool prlnclpala and 3.9 by project achool 
prlnclpala. 
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T«bX« 7. Hmmn Rating of Zap^MT'tanctt* by Principals to thm 
QuMtlon, **What In Your Opinion Im, or Would B« 
thm Rolo of thm Part-tlno Taaehor?** 



CoMp«rlaon Schools Pro^oct Schooli 
RoAo N - 5 N - 6 



Indlvlduallzod Instruction 


S.O 


5.0 


Group Znatrrjctlon 


4.2 


4.3 


Roductlon of l>upll/T««ch«r Ratio 


4.0 


3.9 


Preparation of Matarlala 


4.0 


3.3 


Confarancaa with Paranta 


3.8 


3.8 


Racor dkaapl ng 


4.0 


3.6 


Confarancaa with Ragular Taachar 


4.4 


4.S 


Confarancaa with Spaelal Sarvlcaa 


4.0 


3.3 


Praparation of IBP Plan 


3.8 


4.0 


Adainlatratlon of Taata 


3.8 


3.3 


Conaultatlon with Principal 


3.8 


3.2 


Conaultatlon with Othar Staf; 


3.6 


3.3 


Provlalen of Ralaasa Tlaa 


3.8 


4.0 


Aaalatanca with Malnatraaalng 


4.2 


4.0 


^ ■ vary laportant and 1 ■ not 


laportant 





Principals wwra givmi thm mmmm list of rolM a« in thm 
•bova quMtion and aaksd what ia or would bm thm rolo of thm 
full-^tiaa sp«el«l education taachar with tha addition of a 
part-tiae taachar. ^oth individual inatruction of atudanta 
and praparation of tha Z£P plan wara ratad aa vary important 
by all principala. Genarally principala gava all othar rolaa 
axcapt proviaion of ralaaaa tia* for inaarvica trjining and 
racordkaaping a highar aaan iaportanca rating for tha apacial 
education teacher than for the part-tiae teacher. In 
perticular conferencea with perenta, the regular education 
teacher, apeciel aervicea Atm£i, principal, and other achool 
ataff received aeen retinga above four by principala of both 
project and coapariaon achool a. Recordkeeping, preparation of 
cslaaarooa aeteriela, and adainiatration of taata received 
iaportanca ratinga of four or leaa by all principala. 

The largest difference in reaponaea between principala of 
both achool typea waa found for reduction of pupil/teacher 
ratio. Coapariaon achool principala gave thia role a aean 
rating of four and the rating of project achool principala 
A/eraged 2.7. 



ERLC 
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T«bl« 8. Hmmn Rating o£ Zmportmnem^ by Principals to 
Tho QuMtlon, ''With thm Addition of o 
P«rt«*tlM TMChor What In Your Opinion 
la or Would Ba tha Rola of tha Full-tlaa 
Spaelal Education Taachar?^ 



Coaparlaon Schoola Projact Schools 



Rol* 


11-9 


N - 1 


Individualized Instruction 


9.0 


9.0 


Group Instruction 


4.4 


4.8 


Rsductlon o£ Pupll/TMCh«r Ratio 


4.0 


2.7 


Propsrstlon of Hstorlsls 


3.6 


4.0 


Confsrsncos with Psrsnts 


4.4 


4.7 


Roeor dkoopl ng 


3.d 


3.9 


Conforsncss with Rsgular Tssehor 


4.6 


4.7 


ConfsrsncM with Spool si Sorvlcos 


4.0 


4.9 


Propsrstlon of lEF Plan 


9.0 


9.0 


Adalnlstr itlnn of Tasts 


4.0 


3.7 


Conaultatlon with Principal 


4.6 


4.3 


Ccnaultatlon with Othor Staff 


4.6 


4.3 


Provision of Ralaaso Tlaa 


3.2 


3.8 


Asslstanca with Nalnatraaalng 


4.6 


4.9 



•S ■ vary laportant and 1 ■ not Important 



All prlnclpala fait tha part-tlaa taaehar ahould hava a 
collaga dagrao# ho%#avar# thay dlffarad In opinion on tha typa 
of additional training daalrada Coaparlaon school prlnclpala 
placad graatar valua on furthar training than did pro^act 
school prlnclpala. Two projact principals fait only a collaga 
dagraa waa sufflclant, and two indlrcatad taachlng axparlanca 
or a profaaslonal diploma %#aa alao nacaasary. Two prlnclpala 
fait tha quallf Icatlona of a part-tlaa taaehar ahould Includa 
cartlf Icatlou In apaclal aducatlon. All coaparlaon achool 
prlnclpala fait training bayond tha collaga dagraa w«a 
nacaasary** two Indlcatad taachlng axparlanca or profaaalonal 
diploma and thraa aald apaclal aducatlon cartlli "Nation. 

Principals wara aakad aavaral quaatlona ralatad to 
■alnatraaalng. Ona quastlon raqulrad tha rating of avaluation 
procaduraa uaad to dataralna whan a child la raady to ba 
aalnatraaaad. A rating of waa ^vary laportant** and a 
rating of ^1^ waa **not laportant.** All prlnclpala ratad 
acadaalc parforaanea In tha claasrooa aa vary laportant. A 
chlld^a bahavloral parforaanea In tha claaarooa# aaaaaaaant by 
tha apaclal aducatlon taaehar # and aoclal ralatlon^hlpa with 
paara wara alao ratad highly by prlnclpala of both projact and 
coaparlaon aehoola. Prlnclpala of coaparlaon achoola placad 
hlghar laportanca on aaaaaaaant by tha ragular aducatlon 
O . taaehar and tha apaclal aarvlcaa ataff and tha opinion of 
ERXC paranta than did projaet achool prlnclpala. Taat acoraa 

17 
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rM«lv^ thm loiMiAt. rating by mil principals although thm mmmn 
eompmrlmon school rmmponmm <4«0> tMS hlghar than tho mmmn 
projoct school rMponoo 0«3}« 



Tsblo 9. Noon RstlJig of Ixportanco* by Principals 
of Critarla to Datsrsina Whan a Child la 
Raady to ba Mainstraaaad 



Critarla 



Coaparlaon Schools 
N - 9 



Projact Schooli 
N - 6 



AcadMlc Parlor ■•ne« In Cl«Mrooa 


9.0 


9.0 


B«h«Tlor«l Pttrforaanca In Cl«Mroon 


9.0 


4.8 


AsMMaant by 8p«e. Ed* T«Meh«r 


4.8 


4.8 


Social Rala'tionahlp witli Pmwm 


4.8 


4.9 


A t by Regular Ed. T««eh*r 


4.8 


4.2 


Opinion of Paranja 


4.4 


3.6 


Aaaaaaaant by Sp«cial Sarvlcaa Staff 


4.2 


3.3 


Taat Seoraa 


4.0 


3.3 



•9 ■ vary laportant and 1 ■ not Important 



Othar quastlons on aainstraaalng concarnad coaaunicatlon 
batwaan tha apaclal aducation and ragular claaarooa taachara. 
Whan askad how fraquantly a apaclal aducation taachar ahould 
conault with tha child's ragular claaarooa taachar, prlnclpali 
of both projact and coaparlaon achoola wara aqually dlvldada 
Four principals, two froa aach typa of achool, fait aaatlnga 
ona or aora tlaaa a waak was naadada Ona principal of a 
coaparlaon achool and thraa of tha projact school prlnclpala 
aaid ona to thraa tlaaa a aonth. Ona principal (coaparlaon) 
auggaatad onca a aonth aaatlnga and tt#o aald aa of tan aa 
nacaaaary or aa naadad. 



Raaponaaa to tha dagraa of Involvaaant of tha ragular 
claaarooa taachar on tha davalopaant of a child' a ZEP plan 
wara alallarly varlada A pvojact achool principal fait tha 
ragular taachar ahould ba dlractly Involvad <attand saatlnga, 
wrlta aactlona, ate.) In tha taatlng, planning, praparatlon, 
and ravlaw of tha ZEP* Thraa coaparlaon achool and two 
pro^act achool prlnclpala would lllca ragular claaarooa 
taachara to ba conaultad on a ragular baala* Two coaparlaon 
and thraa projact achool prlnclpala fait ragular claaarooa 
taachara ahould ba conaultad aa naadad. 



ERLC 
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Prladpala ver« ««kttd to opwily eoaaant on tho 
opportunltlM proirldod for apocl«l oducation tocchora to mmmt 
with regular el«Mrooa toochors. Gonwrolly toochora auat find 
tlM on tkolr o%m during roco««# lunch# boforo and aftor 
school # and during thalr proparatlon porlod. Throo prlnclpala 
aontlonod that faculty aootlnga provldod aoaa tlao for 
dlaloguo. Nootlnga during Inatructlonal tlao wara difficult. 
Tim projact achool prlnclpala racognlzad thct part*tlaa 
taachora could bo utlllxod to althor aaot with rogular 
claaarooa taachora or to frao tha apacl^l education taachar to 
aoot with rogular claaarooa taachora. No auch halp waa 
avallabla for ragular claaarooa taachtira, oxplalnad ona 
project achool prlnclpa.l, axpoct In Citaoa **of dlra naad** whan 
""tha principal or couaaolor could aup4>rvlao tha ragular 
claaarooa.** Ono coaparlaon achool principal adalttad tha naad 
to provlda aora tlaa for conaultatlon batwoan apaclal 
education and ragular education taachera. 



TeacAar 

All taachera raaponded to the queatlonnalra. The aaapla 
Included five coaperlaon achool taachera^ alx project achool 
teacher a# and alx part* tlaa teachera In the project achool a. 
Project achool teechera had fewer atudanta (range of 1S-2S 
atudenta) than did coaparlaon achool taachera (range 23-26 
atudanta) • Nine facllltlaa were full claaarooaa, and t%M# ona 
rroject and one coaparlaon claaarooa# ware half of a 
partitioned double claaarooa. Bight out of the eleven 
claaarooaa were altuated where nolae waa heard during parte of 
tha day or throughout aoat of the day. The dlatractlona 
occurred In the aornlng^ and during reeeaaea and lunch break. 
Two project achool claaarooaa had aoaa nolae# but teachera did 
not feel the nolae waa dlatractlng. All taachera Indicated 
their claaarooaa were cloae to available reaourcea or of 
alal lar location aa regular claaarooaa. Aa aaaaaaed by the 
prlnclpala on thalr queatlonnalra, their facllltlaa ware 
perceived aa good or excellent In aeetlg the needa of thalr 
teacara and atudenta. 

Different pattarna of taachera' Involvaaent In 
Inatructlon were aeon bet%»een project and coaparlaon achoola. 
Aa expected coaparlaon achool taachera did all aethoda of 
Inatructlon— one- to-one # aaall group (2-6 atudanta), and larga 
group (greater than 6 atudanta) --everyday In all acadaalc 
areaa. With a part-tlae teacher In the claaarooa, project 
achoola divided the reaponalbllltlaa. Both part-tlae and 
project apeclal education teachera were atlll Involved iv 
one-to-one Inatructlon every day. In aoaa achoola aaall group 
work waa divided between apeclal education and part-tlae 
teachera Into either reading and language, or aathaaatlca 
reaponalbllltlaa. Soae pert-tlaa teechera Mmrm not Involved 
In lerge group %»ork. 
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Projmct aehool tMChMs nmrm marm frM|uwitly Involved pmr 
wMk in eon£mrmnemm «cd eonault«tlona thmn %$mrm oompmriman 
school tooehora* Thoro i#os aoao Involvoaont by four pwrt-tlaa 
to«ehor« la eoaforoacom but not mm froquontly mm was tho ca«o 
for tho othor tMChora. Two port-tlao toachora wmrm not 
lavolvod la confaroneoa during a typical i#a«k« Projact achool 
taachora imto aora fraquantly Involvod par waak In confarancaa 
i#lth tha adalniatrator and ragular aducatlon taachar than wara 
coaparlaon achool taachora. On tha othar hand, coaparlaon 
achool taachara i#ara aora fraquontly Involvad par vaak In 
confarancaa with parwita and In achadullng and coordlnatln9 
ISP confarancaa. Conforancaa with tha d.lagnoatlc taaa 
Involvaci alallar tlao fraquanclaa by projact and coaparlaon 
achool taachara. Involvaaant In praparatlon of tha lEP plan 
varlad wldaly aaong projact achool taachara froa no tlaaa 
during tha waak to 4*S tlaaa a waak. Ganaral ly coaparlaon 
achool taachara %iara Involvad onca a waak In praparlng 
Indlvlduallxad Education Prograa plana. Two part-tlaa 
taachara aat al ^ut onca a %#aak with tha adalnlatrator and 
ragular aducatlon taachara. Ganarally part-tlaa taachara k»ara 
not Involvad In confarancaa during a typical wf it. 

Claaa organization and praparatlon raqulrad dally 
attantlon by projact and coaparlaon achool taachara. Two 
part-tlaa taachara raportad Invol vacant 4*9 tlaaa a waak, 
thraa aald 2*3 tlaaa a waak, and ona Indlcatad no tlaaa during 
tha i#aak. Racordkaaplng, planning laaaona, and praparlng 
claaarooa aatarlala wara dally actlvltlaa for tha aajorlty of 
taachara Including part^tlaa taachara. Projact achool 
taachar s raportad aoat fraquant Involvaaant par waak (2*3 
tlaaa a waak) In adalnlatratlon of taata than did coaparlaon 
achool toachara (ona tlaa a %»aak} . 

Taachara wara aakad what -tha rola of tha part-tlaa 
taachar la or would ba and thalr raaponaaa provldad an 
Intaraatlng coaparlaon to tha abova quaatlon on thalr actual 
Involvaaant In thaaa taaka. Taachara ratad tha rolaa on a 
acala of 1 (not laportant) to 9 (vary laportant). Individual 
Inatructlon waa ratad aa a vary laportant rola of part-^tlaa 
taachara by all raapondanta axcapt ona coaparlaor achool 
taachar. Aa dlacuaaad aarllar prlnclpala wara alao in 
agraaaant with tha laportanca of thla rola. In actuality 
part*-tlaa taachara wara Involvad dally In thla taak. Thay 
wara alao Involvad In varying fraquanclaa In group 
Inatructlon, anothar highly ratad raaponalblllty. All 
part-tlaa taachara parcalvad thaaaalvaa aa having a vary 
laportant rola In raduclng tha pupll/taachar ratio, a rola 
which thay actually fulflllad to a larga axtant conaldarlng 
anarollaant In projact achool claaarooaa '^aa alraady laaa than 
coaparlaon achool claaarooaa. 
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6#n«r«lly aonlmrmnem Mid ZEP rMponalbllltlM for thm 
psrt-^tlaa tMChw Mrs aom mm Immm l»port«n^ than Ina^uctlon 
by project and coaparlaon school taachwra. Principals 
dlffwrad taachsra on the Importanco o£ only on# rola# 

confwrMCtts with thm regular oducatlon tMchor. Principals 
gava thla raaponalblllty a aaan rating of 4.S coaparad to 3.7 
by taachara. Half of tha part-tlaa taachara fait confarancaa 
i#lth paranta, ragular education taachara, prlnclpala, and 
apaclal aarvlcaa ataff i#ar^ vary Important rolaa for 
thaaaalvaa. Half gava thaaa rolaa a rating of 3 or laaa. In 
practice t%#o part^tlae teachara reported aeetlng with the 
adalnlatrator or regular claaarooa teacher during 9 typical 
week* 

Teechera were divided In opinion on ^che laportence of 
recordkeeping • Half felt thla waa an Important role and half 
gave It a rating of 3 or leaa. Actual Involvement reflected 
aiallar dlffarencea. Half of the part-tlae taachara were 
Involved dally In recordkeeping, the other three reported zero 
to three tinea a week. Aaalatance In aalnatreaalng waa 
perceived aa a aore Important role of pert^tlme ter ^era by 
theae teachei theaaelvea (aeen • 4.7) and by project school 
teachera (meen > 4.3) then by coaparlaon acbool taachara (aean 
» 3.6) • A apeclflc queatlon on their actual Involveaent In 
aalnatreaalng wea not aaked of teachera. The eveluetlon teaa, 
however^ Interpreted aalnatreaalng to Include conferencea with 
regular education teechera, prlnclpala, and ataff, and 
Inatructlon, rolaa for which Involvement date were collected. 
Part*tlae teachera conaldered themaelvr^a to have e rather 
lmport:int role (meen • 4.3) In admlnlaterlng teata In 
coaparlaon to coaparlaon and project achool teachera (mean » 
3.8>. However, part-time teachera actually reported being 
Involved once a week or leaa In thla teak. 
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T«bltt 7. Hmmn Rotln^ of Iapoi^t«nc«» by TMChara to tho 
Quoatlon, **Wh'.t la or Would Bm thm Rola of 
m P«rt-tlaa Taach^r In tha Spaclal Education 
Program?" 



Coaparlaon Sch Projact Sch Projact Sch 
Sp Ed Taachara Sp Ed Taachara Part-tlaa 
N*5 N«6 N«6 



Rola 



Indlvlduallzad Inatructlon 
Group Inatructlon 
Raductlon of Claaa Ratio 
Praparatlon of Hatarlala 
Confarancaa with Paranta 
Racordkaaplng 
Confarancaa with Jag. Ed. Taachar 
Conf ara<.icaa with Spac. Sarv. Staff 
Praparatlon of lEP Plan 
AdalAlatratlon of Taata 
Iconaultatlon with Principal 
Conaultation with School Staff 
Ralaaaa Tlaa for Inaarvlca 
Aaalatanca In Malnatraaalng 



4.6 


5.0 


5.0 


4.6 


5.0 


4.6 


4.6 


4.8 


5.0 


4.4 


. 3.7 


4.2 


3.6 


^ . 5 


3.8 


4.0 


3.5 


3.5 


3.6 


3.7 


3.8 


3.0 


3.3 


3.8 


3.6 


3.5 


3.9 


3.8 


3.3 


4.3 


3.2 


3.3 


4.0 


3.2 


3.3 


3.8 


3.2 


4.2 


4.. 2 


3.6 


4.3 


4.7 



•9 • vary Important and 1 • not Important 



With tha addltloi' of a part-tlma taachar # taachara wara 
amkad In which mrmm w< ^ It Important for tha apaclal aducatlon 
taachara to Incraaaa thalr Involvamant. Individual 
Inatructlon and praparatlon of lEP plan wara ratad by all 
taachara aa vary Important mrmmm In which tha apaclal 
aducatlon taachara ahould incraaaa thalr involvamant. Group 
inatructlon, raductlon of pupll/taachar ratio, confarrmca with 
ragular aducatlon taachar, and malnatraaming racaivad high 
maan Importanca ratlnga (ranga of 4.2 to 4.8>. Part-tima 
taachara fait it waa mora Important for apaclal aducatlon 
taachara to Incraaaa thalr involvamant in confarancaa with tha 
apaclal aarvlcaa ataff, principal, and othar achool ataff 
(maan ■ 4.5, 4.5, 4.3 raapactivaly) aa comparad to coaparlaon 
and pro 3 act achool taachara (maan • 3.8, 3.7, 3.4 
raapactlvaly> . Coaparlaon achool taachara ratad racordkaaplng 
(maan • 4.6> and adalniatratlon of taata (maan « 4.4 > aa mora 
important wm^m than did projact achool and part-tima taachara 
whoaa maan ratlnga for thaaa rolaa wara 3.3 and 3.7 
raapacttvaly. 
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T«bl« 8. n—n Rating of Zaportane** by Taaehara to tha 
Quaation^ **Wlth tha Addition of a Part-tlaa 
Taaehar^ In Which Araa Should tha Spacial 
Education Taachar Xncraaaa Har Znvolvaaant?** 



Control Sch Pro^act Sch Projact Sch 
Rcl* Sp Ed Taachara Sp Ed Taachara Part-tiaa 

6 





N ■ 9 


N ■ 6 




Individual lz«d Instruction 


S.O 


S.O 


4.7 


Group Instruction 


4.2 


4.7 


4.8 


R^uctlon q£ Clsss Rjtlo 


4. a 


4.7 


4.7 


Prspsrstlon of Hstsrlsls 


4.4 


4.0 


4.2 


Confsrsncss with Psrsnts 


4.4 


4.0 


4.7 


R^cordkssplng 


. 4.6 


3.0 


3.S 


Conf sr^incM vl th Rsg • Ed . Tsschsr 


4.2 


4.S 


4.S 


Coofsrsncss vlth Spsc* S«rv. Staff 


3. a 


3.8 


4.S 


Prsp^^rstlon of lEP PIsn 


5.0 


4.S 


S.O 


Adslnlstx«itlon of Tssts 


4.4 


4.0 


3.3 


Ccnsultstlon vlth Prlnvlpsl 


3.6 


3.7 


4.S 


Consultation with School Staff 


3.6 


3.3 


4.3 


Rslsass Tins for Inssrvlca 


3. a 


4.3 


4.0 


Asslstanca In Halnstrsaalng 


4.2 


4.7 


4.3 



•S ■ vary laportant and 1 ■ not laportant 



All coaparlaon and pro^act achool taachara axcapt ona 
wara Dapartaant of Education cartlfiad apaclal aducatlop 
taachara. Training of four of tha taachara waa in apaclflc 
laarnlng dlaabilltlaa; alx had atudiad othar araaa of 
aaphaala. Ona of tha part-tlaa taachara waa a cartlfiad 
apaclal aducatlon taachar, two had takan univaraity laval 
couraaa in apodal aducatlon, two had workad with apaclal 
aducatlon ehlldran, and ona had no training in apaclal 
aducatlon. Thla varlanca in training appaara to raflact tha 
ranga of opiniona on tha daairad quallf Icatlona of a part-tlaa 
taachar by pro^act achool prlnclpala. For flva of tha 
part-tiaa taachara thla waa thair f Irat yaar of taaching 
apaclal aducatlon childran. All othar taachara aurvayad had 
froa thraa to ovar tan yaara of taachlng nxparlanca with 
apaclal aducatlon childran. 

Prograaa raporta wara tha aathod all taachara uaad 
raguxarxy lavary quarrar zor ran t.a«cnara, avary aaaaarar tor 
oaa> to Infora paranta of t.Aair cniid'a prograaa xn acAooi. 
nvm MSAooxa \xour projacx. ana ona coaparxaoni uaaa waaKXy or 
daily raporting ro paranra ot noaaworK aaaxgnaanta. iwo 
coaparxaon acnooxa uaao a aoncnxy raporrxng ayaraa ox noaaworK 
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viui tJkm •valuarxon zmmm curing t,nm ooaarvanon vxait. and ar# 
xncxuOM xn iippanaxx a. dcnaouxao paranr coniarancaa variad 
iroa 1-2 tlaaa a yaar for ar>at. taacnara aontAly lor t.wo and 
avan iMakly for ona taachar. Parant/taachar confarancaa 
achadulad jointly with tha ragular aducatlon taachar wara hald 
1*2 tlaaa a yaar by alght taachara, aonthly by ona coaparlaon 
achool^ and not at all by t«#o projact achoola. Taachara' 
Intarpratatlon of joint achadullng la nacaaaary to undaratand 
tha raaulta. Baek-to-baek confarancaa on tha aaaa day^ 
aaatlng flrat with ona taachar than th<d othar waa coaaonly 
raportad by paranta who wara Intarvlawad. Howavar, only ona 
parant raportad attandlng a joint confmrmnam In which both tha 
apaclal aducatlon and ragular adueatlon taachara wara praaant. 

Lattara or notaa %#ara fraquantly uaad by p^cj^ict achool 
taachara. Uaa of tha talaphona varlad wldaly aaong taachara. 
Part-*tlaa taachara %#ara laaa frar^uantly Involvad than 
coaparlaon or projact achool taachara In all of tha aathoda 
axcapt tha prograaa raporta. Thraa of tha part*tljia taachara 
did Indlcata waakly or dally Involvaaant with tha raportlng of 
hoaawork aaalgnaanta. 

Four projact achool taachara raportad ganarally attandlng 
Inaarvlca training couraaa aora than four tlaaa a yaar. Two 
Indlcatad attandanca 2-3 tlaaa a yaar. Flva of thaaa taachara 
raapondad that tha training aoaawhat adaquataly ai^t thalr 
naada; ona raportad tha training waa not vary adaquata. 
Two coaparlaon achool taachara ganarally attandad Inaarvlca 
training aora than four tlaaa a yaar^ ona want 2-3 tlaaa a 
yaar, ona onca a yaar, and ona aavar attandad. Of thoaa 
taachara who attandad training, ona raportad that tha training 
waa vary adaquata and thraa Indlcatad It waa aoaawhat 
adaquata. Flva part-tlaa taachara aald thay ganarally 
attandad Inaarvlca training 3-*4 tlaaa a yaar, ona raportad 
onca a yaar. All part-tlaa taachara Indlcatad tha training 
waa aoaawhat a^laquata. 



Qbaarvationa 

Claaarooa Daaeriotlon and Aetlvitlaa 

Claaarooaa wara arrangad dlffarantly to ault tha atyla 
and naada of Individual taachara. Ganarally a claaarooa had a 
cluatar of Individual daaka, ona or aora larga daaka for group 
work, and aavaral carrala. Bullatln boarda wara uaually wall 
dacoratad and atudan.;a^ worka wara of tan dlaplayad. Shalvaa 
wara ganarally aa^'v iii«d with workbooka, taxtbooka, and 
audlovlaual aatarl Ona projact achool had a alcrocoaputar 

In tha claaarooa. ulatractlng outalda nolaa did not aaaa to 
Q bothar althar atudanta or taachara. 
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C1«M mixm varied rmngins froa two to thirtMii atudonta 
during m tins porlod. Thla nuabar mmy havo boan anall^r than 
usual baeauaa aa axplalnod oarllar obaarvatlona wara dona 
during tha alddla of Nay. Many atudanta %Mra out of tha rooa 
balng taatad, on flald trlpa, or angagad In aaaaabllaa and 
othar and-of-achool activltlaa* 

Tha coaaon aathod of inatruction In all claaaaa waa 
Individual aaalgnaanta which wara chackad by tha apaclal 
aducatlon or part-tlaa taaehar. Studanta wara racognlzad by 
althar ralalng thalr hand or going to tha taaehar. Tla^t 
lapaaa bafora balng halpad wara fraquant. Intar^ctlon with 
tha taachar waa llaltad axcapt whan atudanta %»ara probad for 
tha eorracst anaww. A sroup of atudanta working on individual 
aaalgnaanta with a taachar at tha tabla waa also fraquantly 
obaarvad. Studanta %rauld ba working on dlffarant %#orkbooka# 
pagaa, or lavala of a alallar activity auch aa raadlng 
coaprahanalon, lattar coablnatlona and aounda, or aathaaatica. 
Tutoring by a fallow atudant and atudanta corractlng aach 
othar 'a work wara aaan In two claaarooaa. 

Group work of atudanta angagad In tha aaaa activity Ilka 
raadlng aloud waa obaarvad In flva claaarooaa and waa not a 
coaaon aathod of Inatruction. An axaapla of thla typa of 
activity waa 5-6 atudanta taking tuma to raad aloud froa a 
book or a group draaatlzlng a atory balng raad. To Introduca 
a aathaaatlca laaaon a taachar axplalnad dlvlalon with a 
raaalndar on tha board to thraa atudanta. Following har 
praaantatlon aach atudant than did an axaapla on tha board 
bafora at^rtlng thalr %#orkaha«ta. A third axaapla waa a claa# 
dlacuaalon of typaa of wrlttan coaaunlcatlon. Studanta wara 
aakad to dataralna tha audlanca to whoa tha coaaunlcatlon waa 
uaually addraaaad and tha purpoaa for writing It. Thara waa 
much Inquiry by tha taachar and aupport of atudanta^ id^nm^ 
Anothar activity waa alght al nut as of axar claaa dona by tLm 
claaa bafora tha aornlng laaaona bagan. 

Zntrlcata raward and Incantlva ayataaa %#ara obaarvad In 
thraa projact achool claaarooaa. Points^ a tar a, or chlpa wara 
racalvad for claaarooa work coaplatad, hoaaw^rk coaplatad^ 
good bahavlor# and othar accoapllahaanta . Ona claaa of 
atudanta had points daductad for nagatlva bahavlor. Thaaa 
polnta could ba tradad for traats or tha opportunity to 
patlclpata In apaclal actlvltlaa at tha and of tha waak. Two 
taachara, ona froa a projact achool # tha othar froa a 
coaparlaon achool # gava out atlckara for work coaplatad 
auccaaaf ully . 



Aeadaaie Enqao^a^nt Tlaa 

Codad data aupportad flald not a obaarvatlona that 
atudanta apant auch of thalr tlaa In apaclal aducatlon 
claaarooaa working on thalr own and at thalr own paca. 
O Control achool atudanta wara obaarvad wor)f4ag by thaaaalvaa on 
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39% o£ thm 292 tlM Mspllng points. During both thm first 
and aacond vlalta of projaet achoola, atudanta umrm 
aalf-mgagwl during 41« of thm obaarvad aanpllng polnta. On 
thaaa vlalta 239 and 366 tlaa aaapllng polnta wara coapl^tad 
rampaetlvaly, Saall group <2-6 atudanta) organization waa 
mmmn In 32^ of tba coaparlaon achool obaarvatlona, larga group 
(graatar than 6 atudanta) In 19«, and ona-to-ona Inatructlon 
In 10% of tha tlaa aaapllng polnta. Group organization 
dlffarad b«twaan thm flrat and aacond obaarvatlon vlolta of 
tba projaet aehoola. Q^a*to-ona Inatructlon occurrad on 3SX 
of tha obawrvatlonm during thm flrat vlalt and 20x of thm tlaa 
during tba aacond vlalt, aaall-group i#ork 21% and 27% 
rampcstlvaly and larga-group work 0% and 12^^ raapactlvaly • 



Tha availability of a part*tlaa taaehar aay hava 
Ineraaaad tha ona-to*ona contact aaan aora of tan In projact 
achoola. Furtharaora projaet achool atudanta i^ra obaarvad to 
hava a high dagraa of contact (dlraet contact or Inatructlon) 
%0xch thalr taaehar or part*tlaa taaehar In about half of tha 
obaarvad tlaa aaapllng polnta, In.contraat high d«graa of 
contact wlt^' tha taaehar waa obaarvad In ona*-thlrd of thm tlaa 
aaapllng polnta of coaparlaon achool cla^arooam and low dagraa 
of contact (atudant would hava to gat up and phyalcally aova 
to gat tha taaehar^ a attantlon) waa racordad 54« of tha tlaa. 
Low contact waa obaarvad aora fraquantly (47% of obaarvad 
aaapllng polnta) during tha aacond vlalt of tha projaet 
achoola than tha flrat vlalt <24% of obaarvad aaapllng 
polnta). Hadlua contact (atudant would ba abla to gat tha 
taaehar^ a attantlon with air aal affort) waa obaarvad In 
coaparlaon achoola In 10% ot tha aaapllng polnta, and in 
projaet achoola 20% (flrat vlalt) and 10% (aacond vlalt) of 
tha obaarvatlona. 

Tabla 9. Obaarvad Tlaa Fraquanclaa of Group Sattlng and Dagri 
of Contact with Taaehar In thm Claaarooa 

Coaparlaon School a Projaet School a Projaet Schools 

lat Obaarvatlon 2nd Obaarvatlon 
N«5 N-6 N>6 

TSP - 292 TSP - 239 TSP « 366 



Group Sattlng 



Salf 

Ona^to^ona 
Saall Group 
Larga Group 



33% 
10% 
32% 
13% 



41% 
3S% 
21% 
0% 



41% 
20% 
27% 
12% 



Dagraa of Contact 



High 
Hadlua 

Low 



3S% 
10% 
94« 



Z6% 
20% 
24% 



43% 
10% 
47% 



TSP • Tlaa Saapllng Polnta; Tha fraquanclaa ara baaad on thla nuabar. 
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In MCh of thm claasM vlaltao thm obaarvMr coll^ct^d 
tla« Mapllng d«t« on atudant angagMMt. Obaarvara racordod 
vh«th«r atudanta ^mrm angagad acadaalcally, not angagad, or 
Involvad in Intarla actlvltlaa auch aa gattlng aatarlala for 
another laaaon. 

Frao*^ainclaa on atudant angagaaant tlaa vara tabulatad for 
aach coaparlaon and projact achool. Tha nuabar of aaapllnga 
dona on aach taachar varlad and tha fraquanclaa wara %#alghtad 
to account for thla varlanca. Tha aaan angagaaant rataa vara 
6Sn for atudanta In coaparlaon aehoola and 79^ and 75x for 
atudanta during tha flrat and aacond vlalta raapactlvaly of 
.projact aehoola* Studant tlaa on taak rangad froa 94X to &3X 
In coaparlaon achoo.la and S8x to 92% In projact aehoola. 
Hlghar aaan angagaaant rataa wara found whan atudanta wara In 
high rathar than low contact with an adult. Again tha 
availability of a part-tlaa taachar which aay hava Incraaaad 
high contact with atudanta, aay hava ralaad angagaaant caa 
In projact aehoola aa coaparad to coaparlaon aehoola. 

A aaan nonangagad rata of about 13x waa aaan In both 
aaaplaa of aehoola.* Intarla actlvltlaa accountad for 19^ of 
tha angagad tlaa In coaparlaon aehoola and 7% (flrat vlalt> 
and 13« (aacond vlalt) of projaet aehoola. Projact achool 
atudanta ^mrm aora oftan obaarvad In raadlng and aathaaatlca 
laaaona than wara coaparlaon achool atudanta who wara wldaly 
Involvad In languaga akllla, writing, and othar aetlvltaa aa 
wall. 

A aaparata analyala of angagaaant tlaa whan In contact 
with part*- tlaa taachara waa dona on projact aehoola. 
Although aora than half of tha total tlaa aaapllng polnta wara 
obaarvatlona on tha part-tlaa taachar, thla aaapllng waa 
aaallar than daalrabla. Furtharaora, baeauaa tha nuabar of 
obaarvatlona on tha part-tlaa taachar varlad wldaly aaong 
aehoola, tha raaulta ahould ba Intarpratad eautloualy. On 
avaraga tha angagaaant rata of atudanta In contact with tha 
part-tlaa taachar waa 7B% (flrat vlalt) and 70% (aacond 
vlalt). on both occaalona tha rata for tha part-tlaa waa 
allghtly lowar tha** ^ha varall aaan pareantagaa. Haan 
nonangagad rataa for tha part-tlaa taachar waa a high 13x on 
tha flrat vlalt and droppad to 8X on tha aacond vlalt, a 
notably lo%#ar flgura than tha ovarall finding. 

Eiigagaaant rataa by group arrangaaant wara coaparad. 
Haan pareantagaa of atudanta angagad In Individual aaalgnnanta 
wara 71% and 76» for flrat and aacond vlalta to project 
aehoola raapactlvaly. Saall -group work Involving two to alx 
atudanta ahowad hlghar aaan on taak pareantagaa, 86^ (flrat 
vlalt) and 83X (aacond vlalt) than Individual work. Thaaa 
dlffaraneaa In angagaaant rata by group aattlng wara not aaan 
In coaparlaon aehoola whara aaall -group work angagad atudanta 
49X of tha tlaa and Individual aaalgnaanca 17% of tha tlaa. 
In coaparlaon to projact aehoola thaaa angagaaant rataa wara 
notably lowar for althar arrangaaant. 
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Aet.lv T^aehlna B^haviora 



7hm rmmmmTGh llt#r«tur« suggMta that aavaral taachlng 
varlablaa ara cauaally ralatad to atudant achlavaaant 
(Valbarg. at ml., 1983}. Obaarvara uaad a aodlflcation of an 
Inatruacnt davalopad by tha Far Waat Laboratory for 
Educational Raaaarch and Davalopaant to col I act data on tba 
uaa o£ thaaa variablaa by taachara In tha atudy. Zn any gl van 
laaaon# taachara ara not axpactad to uaa all tha bahavlora on 
tha llat; howavar, tha ovaraXl low ua<a of apaclflc bahavlora 
aay aaan that aoaa taachara do not hava thoaa bahavlora In 
thalr rapartolra. Tabla 10 praaanta a auaaary of tha ua« of 
thaaa taachlng bahavlora In tha obaarvad claaaroova. Tha data 
rapraaant parformanca or nonpar f or aanca; tha nuabar of tlaaa 
tha bahavlor occurrad In aach claaarooa waa not racordad* 



Tabla 10. Nuabar of Taachara Ualng Actlva Taachlng Bahavlora 



Coaparlaon Projact 
Taachlng Bahavlora Schoola Schoola» 

N • 5 n m S 



Tha taachar actlvaly praaantad Inatructlon/lnforaatloi. 

a) Statad what atudanta wara to laarn In laaaon 1 2 

b) Outllnad tha laaaon bafora procaadlng 1 1 
c> Explalnad concapta^ daflnltlona, ate. 2 3 
d) Ravla%#ad goala^ pravloua ralatad Inatructlon 0 2 
a) Zlluatratad how to do tha work 2 4 

f ) Quaatlonad to aaa If atudanta undaratood 4 4 
g> Anawarad atudanta' quaatlona about what to do ? 4 
h) 5uaaarlzad what waa praaantad or had baan dona x 1 
1) Hovad tha claaa quickly batwaan actlvltlaa 4 5 

2m Tha taachar aatabllahad and aalntalnad angagaaant 
of atudanta In Inatructlon^ taaka# actlvltltaa. 

a) Told atudanta to attand to taaka 4 5 

b> Explalnad rulaa of bahavlor 3 4 

c> Slgnallad atudanta to gat to work 2 3 

d> Raaolvad potantlal dlaruptlona 2 1 

a) Raaolvad atudant alabah4.vlor 2 3 
f > T('>ld atudanta thalr bahavlor waa approprlata or 

Inapproprlata 3 9 

g) Encouragad atudanta to kaap up 2 4 
h> Suatalnad aoa an tua In tha laaaon 4 4 
1) Adjuatad Inatructlon to atudanta' apaad 0 4 
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T«bl« 10 continued* Nuttbar of Tmmehmrm Uaing Aetivo TMCh^ra Boh«vlor 



3« Thtt tMchwr monitor Ml atudMita^ progrmmm In iMrnlng, 

«) Scanned th« rooa to sm if ovoryono w«« working 3 4 

b) Rovlo%Md studmtm' work whwi It wa« cosplotod 4 6 

e> R^eordod atudonts^ work whon It coaplotod 3 ;5 

d> Monltorod atudonta' ro«ponM« 4 4 

o> Rooaod tbo rooa, chocking atudontm^ %iork 3 S 

f> Quoatlonod atudonta: loornod m concopt, a fact 3 2 
g> Bneouragod Inquiry by atudonta to clarify # oxplaln 

concopta 3 1 
h) Uaod atudanta^ Idoaa to clarify, axpand, ralnforca 

concopta 2 1 

1) Collactad atudonta^ work 1 4 

4. Tha taachar provldod Inatructlonal faadback to atudant- 

a) Told atuddnt ana«»ar (work) waa corract or not 4 6 

b> Provldad **koy** ao atudanta could chock anawora 1 3 

c> Modolad approprlata raaponaaa for atudanta 0 3 

d) Daaonatratad how to coaplata work corractly 1 1' 
a) Bncouragad or aupportad atudanta for work 

coaplatfKi corractly 3 S 
f ) Raapondad to cultural cluaa and uaod to furthar 

Inatructlon 0 1 

g> Proaotad aalf-coneapt or aolf *aataaa of atudanta 3 1 



• Data ara froa flrat obaarvatlon vlalta. Four part*tlaa taachara woro 
codad Individually* Both part*tiao and apaclal aducatlon taachar wara codad 
In two claaarooaa. 



Bacauao tha nuabara mr^ faw coaparlaona ara difficult to daacrlba. 
Stating what atudonta wora to laarn, outlining tha laaaon, and roviawlng and 
auaaarizing work wara ganaraiiy aaan laaa traquanny in oorji projact and 
coaparxaon acnooia* aajuauxng inatxucrion to atudant^ a apaad# collactlng 
arudanr'a worK# ano aooaiing approprxaCa xMponaoa tor arudant^a occurad In 
aora projacr t^nan coaparxaon acnoola* 
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Thm utlllMtlon of parent Int^rvl^wa for data colloctlon 
1« roro baeouM of thm tlao roqulrod of m par on t and of tho 
lntarvlo«#or In oehodullng appolntaonta. Hoi#ovor, bocauao of 
thm auaa^r intmrim, thm ovaluotora fait paranta would ba opan 
to Intarvlava and ba flaxlbla about achadullng appolntaanta. 
In addition parant« ara an Intogral part of tha apaclal 
aducatlOB cartlf leatlon and avaluatlon procaaa and would 
llkaly provlda valuabla Input to tha atudy. Tha paranta 
Intarvlawad %mvm Indaad willing to ahara Information and wara 
alncaraly concwrn^d about tha Influanca of apaclal aducatlon 
on th«lr child. T%»anty-flva parant Intarvlawa wara coaplatad 
and Includad tan froa coaparlaon achoola and IS froa projact 
achoola. Thar« waa ganaral aatlaf action with tha halp 
chlldran wara raealvlng froa tha apaclal aducatlon program. 
Furtharaora both paranta and chlldran llkad and raapactad tha 
apaclal aducatlon taachar. Soaa chlldran had baan datactad 
during praachool yMra or klndargartan aa naadlng apaclal 
aarvlcaa, and thalr paranta %«ara grataful that halp had bagun 
aar ly^ On tha othar hand aoaa paranta wara unhappy bacauaa 
tholr child had baan cartlflad In latar gradaa and now aaaaad 
to ba far bahlnd thalr grada laval. A taachar axpraaaad 
alallar concarn about tha two*grada*laval daflclt that la a 
guldallno In d«taralnlng cartlf leatlon. By tha tlaa chlldran 
racalva apaclal awrvlcaa th« amount of catch^up work raqulrad 
la Immanaa. 

Nalnatraamlng waa anothar critical laaua of paranta, 
particularly thoam of fifth and alxth gradara. Thaaa paranta 
wara anxloua about thalr child ^ a placamant In tha aavanth 
grada. Thay wantad thalr child to racalva tha kind of 
aaalatanca which would halp tha child confldantly handla work 
gl van In thm rmgular claaaroom. Paranta wara concarnad that 
tha rmgular aducatlon taachar waa not alwaya mwmrm of what 
thalr child warn laarnlng In tha apaclal aducatlon claaaroom. 
Thmra wara aommtlmma conf llcta In tha aaaaaammnt by both 
tmmchmra on what tha child waa capabla of doing. Homawork 
aaalgnmmnta wara not alwaya coordlnatad raaultlng In Icta of 
homa%#or!C on aomm daya and nona on othar daya. Similarly 
auppllaa raqulrad wara not coordlnatad ao a parant would buy 
axtra Itama aa raquaatad for tha apaclal aducatlon claaa, and 
latar tha child would bring homa almllar unuaad Itama from tha 
ragular claaa. Paranta mantlonad aoma aarvlcaa balng provldad 
to facllltata malnatraamlng and opan communication batwaan 
ragular and apodal aducatlon taachara. Ona parant raportad 
going with tha apaclal aducatlon taachar to talk with tha 
ragular claaaroom taachar. Anothar aald tha aama matarlala 
uaod In ragular claaarooma wara glvan to chlldran In tha 
apaclal claaaaa. Ona parant offmrmd tha auggaatlon of apaclal 
aducatlon taachara apandlng tlma In chlldrana' ragular 
claaarooma providing halp with aaalgnmmnta glvan thara. Ona 
projact achool la alraady conaldarlng auch aaalatanca. 
Rmgular aducatlon taachara at tha achool wara aakad In an 
Intarvantlon aaaaaammnt quaatlonnalra whathar thla aarvlca can 
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bm isplMmt^d In th«lr el«a«rooaa In S^ptMb^r, 198S. All 
regular el«Mroon tMch«rs raapondlng (7> «gr««d to thm idM. 

3oel«l proaotlon %#m m eonemrn of two guardians of 
laalgrant ehlldran who i#ara atr/uggllng In elaaa but wara 
proaotad to tha naxt grada la/al bacauaa of thalr aga. 
Paranta thaaaalvaa axpraaaad a naad to lowar tha ratio of 
atudanta to taaehar. A par ant who at ona tlaa obaarvad 
:Klftaan chlldran la tha elaaa to ona taachar fait thla ratio 
waa too high. Savaral paranta alao raportad that thalr child 
waa balng taaaad by othar chlldran In achool and %#ara torn 
batwaan tha naad for apaclal aarvlcaa varaua tha daalra for 
noraal aoclal ralatlonahlpa for thalr child. 

Tha IBP %Mia ganarally accaptad aa a uaaful tool by 
paranta who had graat confldanca In tha taachar 'a ability to 
know what «aa acadaalcally baat for thalr child. Ona parant 
quaatlonao ^hathar paranta raally undaratood tha lEP which 
contaiaa a lot of worda, and whathar objactlvaa auch aa 
attalnaant of BOn of parforaanca In an arsa could bi» 
accurataly aaaaurad. Anothar parant fait tha lEP should ba 
shsrad with tha parant bafora tha aaatlng ao that quasrlona 
could ba praparad ahaad of tlaa* Taachara hava also triad to 
■aka tha lEP aora aanagaabla for thaaaalvaa In taras of 
aonltorlng atudant prograaa and for paranta In halplng thaa 
undaratand Ita uaa. Two taachara aharad lEP foraa thay had 
davalopad and thaaa ara Includad In Appandlx B. 



LITERATURE REVIEW QM TIME AMD LEARNING 

Savaral tlaa and laarnlng atudlaa hava raaaarchad tha 
association of tlaa on taak and atudant achlavaaant (Fradrlck 
& Walbarg, 19aO) • Tha thaory lapllaa that laarnlng la 
dataralnad by tha aaount of tlaa allocatad to a au^act aa wall 
aa tha parcantaga of tlaa atudanta ara angagad In a taak. 

Tha Follow Through obaarvatlon atudy (Stalllnga# 1975) 
raportad that tlaa apant In aathaaatlca, raadlng, and acadaalc 
varbal Intaractlona «#aa ralatad to achlavaaant. Furtharaora, 
tlaa apant In aaall groupa (aa oppoaad to ona^to^ona 
Inatructiion) waa aaaoclatad with atudant acadaalc gain. 
Anothar atudy by Stalllnga (1980) waa conductad In raaadlal 
raadlng claaarooaa of aacondary achoola. Varlablaa poaltlvaly 
ralatad to raadlng gain wara daacrlbad aa Intaractlva On*Task 
Inatructlon and Includad actlvltaa auch aa dlacuaalon/ravlaw^ 
raadlng aloud, pralaa and aupport, and poaltlva corractlva 
faadback. Nonlntaractlva On*Taak Inatructlon (aonltorlng 
atudanta working on wrlttan aaalgnaanta or raadlng allantly) 
and Off-Taak actlvltlaa (bahavlor problaaa ^nd tranaltlon 
tlaa) wara ralatad to low or no galno f 
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Good and Bocharaan (1978) reported a tiaa-on-taak atudy 
of aixth grada claaarooaa. A hlghar parcantaga of pupila who 
«Mra daflnltaly Involvad wara obaarvad In aaall or iarga group 
activity vith t««a taaehar than in individual or i#hola*-claaa 
activitiaa. A coapariaon of low achiavara and high achiavars 
found tiaa involvad on taak waa laaa for tha foraar than tha 
1 at ar. 

A atudy of nlna alaaantary achoola by Thurlow, at. al. 
(19S2a> coaparad tha natura of inatruction and acadaaic 
raapondlng tiaa bat%»aan laarning diaablad (LD> and nonlaarning 
diaablod (non-LO> atudanta ovar tha antira achool day. 
Laarning diaablad atudanta vara found to racaiva aignif icantly 
aora i:tdividual inatruction and aora inatruction with tha 
taachar at thair aida than non*LD atudanta. Low acadaaic 
raapondlng tiaa accounting for 2S« of atudanta' raapondlng 
tiaa waa found for both LD and non-LD atudanta. Tha atudy, 
howavar, waa not abla to find a claar ralationahip batwaan 
acMavaaant and raapondlng tiaa.. 

A followup atiidy (Thurlow, at.al., 1982b> diatinguiahad 
batwaan tiaa apant by LO atudanta in ragular and raaourca 
claaarooaa. LO atudanta war a aoat of tan inatructad in 
individual and aaall-group arrangaaanta whila in tha raaourca 
rooa but apant tha largaat parcantaga of tiaa in antira-group 
atructura in tha ragular claaarooa. LD af.udanta racaivad aora 
taachar approval in tha raaourca rooa than in tha ragular 
claaarooa. LD atudanta in tha raaourca claaarooa racaivad 25 
tiaaa aa auch individual taaching aa non-LD atudanta in tha 
ragular claaarooa during tha aaaa tiaa pariod. 

Findinga froa tha Baginning Taachar Evaluation Study of 
alaaantary raading and aathaaatica claaarooaa ahowad that aora 
tiaa alloeatad to a particular contant araa raaultad in highar 
achiavaaant lavala. Engagaaant rataa wara highly variabla 
acroaa claaaaa and tha variability waa found to ba ralatad to 
achiavaaant. Group aattinga yialdad di££mrmnemm in 
angagaaant. Studanta %»orking uf^th a taachar wara uaually 
angagad 79-a6« of tha tiaa and atudanta working alona and 
pacing thaaaalvaa wara angagad 68-73X of tha tiaa. 
Intaraction batwaan taachara and atudanta conalating of 
p^aaantationa of inforaation, quaationing and aonitoring of 
atudanta, and faadback waa found to ba aaaociatad with highar 
lavala of atudant angagaaant. 

Larrivaa (198S> valldatad thoaa taaching bahaviora and 
akilla which ara affactiva for auccaaaful aainatraaaing of 
atudanta. A aupportiva inatructional atyla and claaarooa 
anvironaant wara corralatad with laarning gaina. Thia laarnar 
aupport ayataa includad tha uaa of poaitiva and auatainlng 
^—dhmek, a high auceaaa rata (in raaponaa to quaationa or 
laarning taaka), ainiaua atudant tranaitional or waiting tiaa, 
and ini*raquant criticiaa or punitiva intarvantion. 
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PISCVSSIQN 



In thm pr^a^nt ^valuation study tha high fraquency of 




aaapllng polnta In which atudanta wara working alona provldad 
sporadic obaarvabla Intaractlon batwaan taachar and atudert. 
Actlvltlaa cantarad around coaplatlng and correcting workbook 
aaalgnaanta. Thara was a sharp contrast In anthuslaam batwaan 
studants working alona and students In a group activity. In 
classrooss whara discussion did occur, studants wara actively 
Involved In contributing their Ideas. One lively class 
discussion on how to clean fish served as an Introduction to a 
reading ssslgnaent. The pacing was auch slower for students 
engeged In Individual work and taachar Intervention becauae 
bahevloral problems was frequently observed. 

The discussion In this section will focus on the project 
school speclsl education and part-tine teachers and prograa. 
The presence and lapart of the Inatructlonal Aaslatance 
Component In the project schools will be explored. 

The atructurlng of atudanta' time In the special 
education class was almllar among claaaes. Studenta were 
commonly obaarved entering a room and apparently knowing that 
they had to turn In their homework and find out their new 
assignments which were often posted on the chalkboard or 
written in atudanta' foldera. Starting the morning opening 
period with a common activity was obaarved in two claasrooma 
and appeared to be an excellent time for teachara to 
acknowledge atudanta' presence and alao for atudanta to feel 
part of a group. However, a few minutea later atudenta ware 
at their deak with their individual aaalgnmant. The opener 
waa juat that, not an introduction to what would follow. A 
group aaaaion before each inatructlonal period waa rare. 
Scudaiita raiaed their handa or walked up to the teacher 'a deak 
when they needed help. After completing the aaalgnmant, they 
had it checked, then looked up their next aaalgnmant and 
proceeded with it. Work waa individually paced, performance 
of students waa monitored, and feedback waa immediate. The 
11 veratura auggests theae are important factora in learning. 
Jowever, upon obaervation the operation aeemed mechanical, the 
spontaniety of learning seeaed lacking. 



Monitoring or keeping track of atudent progreaa on 
inatructlonal tasks waa deacribed by Fiaher, Berliner, et al. 
(1980) aa teacher queationing in a group aeating or teacher 
circulating around the rooa and waa differentiated from 
explanation apecifically in retiponae to atudent need. 
Explanation in reaponae to need which moat often occurred 
during seetwork waa negatively aaaociated with high atudent 
success in the BTES. In the present study observers could not 
always diatinguiah the kind of help, whether explanation or 
checking of work, that atudenta were receiving. Studenta 
conatantly aought the teacher'a at.ention by raiaing their 
henda or walking over to the teacher. Recorded obaervatlona 
indicated the occurrence of both typea of teaching behaviors, 
explenation in reaponae to nc 3d and the checking of atudent 
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work. Th« highly dMlrable Monitoring by teacher questioning, 
in e group setting wee not coeeon. Cl^crer data on how often 
etudente were in need of explanation may help determine 
whether aeeignment# were too difficult or aeatwork had not 
been adequately introduced or explained. 

Queetione were often student initiated rather than 
teacher directed. Students had limited opportunities to 
interact with eech other in teacher-led lecturea or 
discussions to exchange ideas or experiences or to review 
mutual assignments, and thus seemed anxioua to make contact 
with their peers in other ways resulting in diatractiona and 
behavioral disruptions. Students were reminded to get back to 
work or reprimanded for inappropriate behavior. The research 
has shown that frequent use of such intervention la negatively 
associated with student learning. The effective teachera in 
Larrivee's study (19a9> intervened an averaged of three tinea 
per hour. Punitive interventions were observed less than 4X 
of the time. Supportive behaviors including individual 
assistance, further explanation, encouragement, and affection 
were the preferred intervention strategies. Students of the 
teachers in Larrivee^s study remained on task an average of 
8SX of the time. 

Although students were observed to be on taak, the 
difficulty for a coder to make a decision was real. Was the 
student who was looking at an open workbook or paper with 
pencil in hand thinking or daydreaming? Moving lips or use of 
fingers for mathematics was discernible but students spent 
valuable seconds looking at open workbooks. Were the leaaori 
too difficult for them? Did the students not understand what 
they were supposed to do or why they were doing it? 

The part-time teacher was being utilized to aasist in 
instruction as the project intended. Projer^t school students 
were receiving one-to-one instruction and uj.rect contact with 
their teachers more often than comparison school students. At 
what point does one-to-one instruction lose ita effectiveness? 
Larrivee (198S> found that effective teachers made greater use 
of grouping practices than one-to-one instruction. Effective 
teachers were found to spend S2x of claas time in small -group 
work including individualized instruction, and 36^ of the tine 
in large-group instruction. One-to-one instruction accounted 
for IZx of the individualized instruction. Several studies 
have mentioned higher engagement rates of students taught in 
group rather than individually (Stalling, 1980, Good and 
Becherm. .n , 1978 > . 

One«-to-one instruction was aeen as desirable by parents 
who, however, were aware that such interaction could not occur 
as frequently in their child's regular claasroon. Close 
attention to students by the special education teacher was 
also perceived by several parents aa the reason their child 
enjoyed end sometimes even preferred the special class. Two 
Q parenta described the "caring nature" of their child's special 
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•ducation taachar. Hainstreaming studenta is a critical 
iaaua hara if childran in spacial claaaaa coaa to axpact 
individual attantion which ia laaa likely to occur in their 
regular claaarooa. 

The uae of a part-time teacher to free the special 
education teacher to conault more closely with the regular 
education teacher waa seen aa a dealrable role by the College 
of Education conaultant. Reeponaea to the queationnairea did 
indicate that principala and part-time teachera felt apecial 
education teachera ahould incraaea their role in auch 
conferencea. Special education teachera, however, did not 
give thia role ea high a rating. Several parents commented on 
the movement of their child between claaaea in responae to a 
queation on mainatreaming their child. They were concerned 
abou^ their child miaaing work being given in tha regular 
claaaroom. They were concerned about their child not 
receiving adequate help on work done in the regular classroom. 
They wondered if regular education teachers knew ^hmt their 
child waa learning in apecial education. Nearly all parents 
were told their child waa progreaaihg. But how did thia 
progreaa relate to the child's functioning in the regular 
claaaroom? 

In only one achool did a part-tine teacher appear to be 
actively involved in facilitating mainatreaming. An 
intervention aurvey waa aent to regular education teachers at 
the end of the achool year to aaaeaa how the apecial education 
program had helped the children function in their regular 
clasaea. Reaponaea by the regular education teachera were 
favorable. (See Appendix B-1.) 

Parenta appear to be in regular contact with the special 
education teacher at leaat annually at the lEP meeting and in 
moat caaea aeveral other times through progress report 
conferences, notes, or telephone calla. An extra teacher in 
the program did not increaae contacta with parents or 
otherwise affect communication with the home. Parenta in need 
of information about their child atopped by their child's 
claaaroom or wrote notea to the teacher. Although parents 
seemed to feel they could get information, they had many 
queationa to aak the interviewera. How can I help my child at 
home? What will happen when my child goea to seventh grade? 
My child ia being teaaed about receiving apeci 1 instruction, 
what can I do? When will my child be able to stay in the 
regular claaaroom? 
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Intttrvl«iMd parents coaprlaad about on«-thlrd of th« 
rMpondwfits to th% quMtlonn«ir«« ThoM ^ho opt*d for thm 
Intsrvl^w probably Includad parants with high lntor««t In 
th«lr child's acadMle prograM and knowl#dgMbl« about tholr 
child's riMda. Glvon thsM conaldmatlona tho noxt quoatlon 
la -How can tha work of tha part*tlna and apaclal «!)ducatlon 
taachar ba affactlvaly plannad ao that tha program can ba 
raaponalva to paranta' concarna and atudanta' naada?** 
Effactlva aalnatraaalng and coaaunlcatlon with tha ragular 
aducatlon taachar auat also fit Into thla plan. Support froa 
tha principal and othar achool ataff la critical. 

Honolulu Olatrlct Offlca achadulad thraa projact aaatlnga 
for tha part-tlaa taachara. Ona waa a trua Inaarvlng on 
claaarooa aanagaaant, tha othara vara on projact and NAT 
orlantatlon. Tha training and axparlanca of tha part-tlaa 
taachara varlad upon antry Into tha projact and llkawlaa thalr 
Iratxuctional aaalgnaanta dlf farad froa achool to achool. 
Additional training aay ba nacaaaary to tlghtan thalr 
coapatanclaa and to aatabllah coaaon projact goala and 
atrataglaa for utilizing tha pasrt-tlaa taachar to attain thaaa 
goala. Having a part-tlaa t<&achar with apaclal aducatlon 
training aaajiad to ba a poaltlva factor In aaatlng tha 
objactlvaa of tha projact and ahould ba conaldarad a daalrabla 
qualification for tha poaltlon. 



SUMMARY AH\> .'tECOMhEMDATIQMS 

An avaluatlon of tha Znatructlonal Aaalatanca Conponant 
of tha Honolulu Dlatrlct Offlca, Spaclal Education, waa 
conductad In April-July, 19d9. Six projact and flva 
coaparlaon alaaantary achoola partlclpatad In tha avaluatlon. 
Data wara collaetad through claaarooa obaarvatlono, parant and 
taachar Intarvlawa, and quaatlonnalraa glvan to prlnclpala, 
taachara, and paranta. Honolulu Olatrlct Offlca adnlnlatarad 
tha Hatropolltan Achlavaaant Taata In Novaabar 1984 and April 
1989 and tha prataat and poattaat acoraa wara aada aval labia 
to tha avaluatlon ataff. 

Ona-to-ona Inatructlon aa wall aa high dagraa of contact 
with tha taachar occurrad aora fraquantly In projact achoola 
than In coaparlaon achoola. Ovarall chlli^ran working by 
thaaaalvaa waa obaarvad aora fraquantly than group work or 
ona-to-ona Inatructlon. Studanta In projact achool 
cla^arooaa wara obaarvad angagad In thalr taak durlrig to 
79% of tha tlaa aaapllng polnta coaparad to a 69« t»ngagaaant 
rata by coaparlaon achool atudanta. Soaa of tha aotlva 
taachXng bahavlora auch aa atatlng whac atudanta art to laarn, 
outlining tha laaaona, and ravlawlng and auaaarlzlng work w^ra 
obaarvad In faw claaarooaa. Quaatlonlng to aaa If atvdanta 
undaratood, tailing atudanta to attand to taak, and tailing 
atudanta thalr ana%Mr waa corract or Incorract wara aora 
coaaonly obaarvad. 
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ParMt lntwrvltt%#« Indicated thmy ^mrm g«n«rally aatlaf lad 
with tha apaclal aducatlon prograa and ta^char. Araa^ of 
thalr concarn Includad lata Idantlf Icatlon of naad for apaclal 
aarvlcaa, aalnatraaalng, eoaaunlcatlon batwaan tha apaclal 
aducatlon and ragular aducatlon taachara, and laballng and 
taaalng of chlldran In apaclal claaaaa by thalr claaaaataa. 

3paclal aducatlon taachara of projact achoola appraclatad 
thalr part*tl»a taachara, and aoaa coaparlaon achool taachara 
fait thay could alao uaa axtra halp. Znatructlonal 
raaponalbllltlaa aaalgnad to tha part«-tlaa taachar varlad 
aaong tha projact achoola. Soaa i#ara raaponalbla for atudanta 
of daalgnatcd grada lavala, othara for tha aubjact aattar 
araa. A varlaty o£ claaarooa aanagarlal and atructural 
■athoda war a daacrlbad by taachara or obaarvad In tha 
claaarooa • 

Prlndpala and taachara wara In agraaaant that tha 
prlaary rola of tha part --tlaa taachar waa Inatructlon of 
atud^iri^ta* In fact part-tlaa taachara raportad that thalr aoat 
frmqumnt Involvaaant waa In Inatructlon* With tha addition of 
a part-tlaa taachar, tha aajor rolaa of tha apaclal aducatlon 
taachcar wara aaan aa Inatructlon and praparatlon of lEP plana. 
Thalr rola In confarancaa with paranta and ataff waa glvan 
hlghar ratlnga of laportanca by prlnclpala and part*tlaa 
taachara than by tha apaclal aducatlon taachara thaaaalvaa. 
Prlnclpala raportad that bafora and aftar achool # racaaaaa, 
lunch braak, praparatlon parloda, and faculty aaatlnga vNtra 
tlaaa avallabla for tha apaclal aducatlon taachar to aaat with 
tha ragular aducatlon taachara and othar ataff. Prlnclpala 
racognlzad tha difficulty of providing tlaa for opan 
coaaunlcatlon during tha achool day. 

An axpanalon of tha projact la alraady undarway for tha 
school yaar 1985*86. Thara ara aavaral racoaaandatlona. 

1. Idantlf y coaaon projact goala and atrataglaa for tha 
part^tlaa taachar and apaclal aducatlon taachar taaa. Thaaa 
Includa atrataglaa to facllltata aalnatraaalng, addraaa 
paxan^al concarna, opan coaaunlcatlon with tha ragular 
aducatlon taachar, and Inaura chlldran ara racalvlng 
approprlata Inatructlon. 

2. Raavaluata appropratanaaa of Inatructlonal aatarlal 
particularly aaatwork aatarlala for aach child* Whan aaatwork 
aatarlala ara uaad# aaka aura atudanta ara praparad 
(aaalgnaant Introducad and dlractlona undaratood) to work on 
thalr aaalgnaant. 
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3. Provide InswrvlM training which pronota teaching 
bahavlora found to ba affactlva with apaclal-naada atudanta. 
Thaaa b#liavlora Includa poaltlva and ancouraglng faadback, 
auatalnlng faadback^ llAltad crltlclaa^ accurata dlagnoaM, 
propar praaantatlon to Inaura clarity and undaratandlng of 
axpactatlona, and taachar-dlractad group actlvltlaa Including 
quaatlon and anawar, ravlaw, dlacuaalon, and auaaarlzlng. 

4. Raaaaaaa aonltorlng tachnlquaa. Monitoring by quaatlon 
and anaw^r varaua chacklng whathar work la corract or 
Incorract, and by aovlng around tha rooa varaua ranalnlng In 
ona placa raault In Incraaaad angagaaant tlna. 

5. Raaaaaaa tha daaanda of Individualizing Inatructlon to tha 
axtant It raqulraa axtanalva racordkaaplng of akllla aaatarad, 
contlnuoua aalactlon and aaalgnaant of laarnlng taaka, and 
aatlculoua aonltorlng of atudanta'prograaa at tha axpana« of 
pupil -taachar Intaractlon. Of couraa taachara auat raaaln 
raaponalva to Individual atudanta' naada. Tha aathod of 
attaining thla goal ahould Includa a balanca of Inatructlonal 
practlcaa. 

6. Inform all faculty, ataff, and par ant a of apaclal 
aducatlon chlldran (lattar to paranta la probably adaquata) In 
pro^act achoola about tha Inatructlonal Aaalatanca Coaponant. 
Infcra coaparlaon achool prlnclpala rnd taachara about tha 
projact aa wall aa tha apaclflc contant of thalr Involvaaant 
In tha avaluatlon In writing. 

1. Contlnua avaluatlon through yaar 2 of tha projact. Data 
collactlon ahould ba ongoing throughout tha achool yaar. 
Halnatraaalng actlvltlaa In particular naad furthar atudy. 

Honolulu Dlatrlct Offlca haa takan tha Inltlatlva In 
providing part-tlaa taachara on a pilot baala to apaclal 
aducatlon prograaa of aalactad achoola. Hiring of part-tlna 
taachara addraaaaa tha laaua of lowarlng tha pupil /taachar 
ratio In apaclal aducatlon claaaaa. Tha avaluatlon ahowad 
that a lowar ratio did raault In a hlghar nuabar of 
taachar-* atudant contacta In projact aa oppoaad to coaparlaon 
achoola. Howavar, nuabar of contacta la not tha only 
Indicator. Othar factora, naaaly tha af factlvanaa« of tha 
taachlng anvlronaant In aaxlalzlng tha Intaractlon of tha 
contact and tha auccaaaful aalnatraaalng of chlldran, ahould 
ba gl van top priority In tha aacond yaar of tha pro 3 act. 
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INSTRUCTIONAL ASSISTANCE COMPONENT 
PRIKCIPAL QUESTIONNAIRE 
School 

1 . What In your opinion Im, or would hm, the ROLE OF THE PART-TIME 
SPECIAL E DUCATION TEACHER? PImm rate the following on a scale 
froe eoat to leeet iaportant. 

very 5 4 3 2 1 not 

important important 

individualized instruction of 

children 

group instruction of children _^ 

reduction of class ratio 

* preparation of classroom materials. • 

conferences with parents ^ II.Z 

recordkeeping ••••••••• ^ 

conferences/consultation with 

regular classroom teacher 

conferences/consultation with 

special services mta^f 

preparation of Individualized 

Education Program Plan 

administration of content area testa . 

consultation with principal ^ 

consultation with other school staff 2 

provision of release time for full- 
time special education teacher 

to attend inservice training ^ 

assist in mainstreaming 

2. With the addition of a part-time special education teacher to the 
present special education staff, what in your opinion is or would 
be the ROLE OF THH FULL-TIME SPECIAL EDUCATION TEACHER ? PI ease 
rate the following activities from most to least important. 

very 5 4 3 2 J not 

important important 

individualized instruction of 

children 

group instruction of children IZZI 

reduction of class ratio IIZI IIZI ZIIZ 

preparation of classroom materials. . 

conferences with psrents 2 IZZ^ - " 

recordkeeping IIZI IIZI IIZI I 

conf erences/consultstion u i 

regular classroom teacher.... 

conferences/consultation with 

special services staff 
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v«ry 5 4 3 2 1 not 

Inportant Inport 

preparation of Indlvlduallzad 

Education Prograa Plan ^ 

administration of contant araa taata 

consultation with principal ^ 

consultation with othar achool ataff 

provlalon of ralaaaa tlaa for part* 

tlaa apaclal education taachar 

to attand Inaarvlca training 

aaalat In aalnatraaalng ^ 

What do you faal should ba tha qualifications of a part-tlma special 
education teacher? 

teaching experience only 

college degree only In any field Including education 

college degree In any field Including education and teaching 

experience or profaaalonal diploma 

college degree In educatlcn and apaclal education certification 

other - pleaae describe . 



How frequently do you feel a apaclal education teacher ahould consult 
with the child's regular claasrooa teacher? 

one or more tlmea a week 

one to ^hree times a month 

every ^ iher month 

once or twice during the school year 

other, pleasr explalr_^_^ 

What do you feel should ba the Involvement of the regular claaaroom 
teacher on the development of a child's Individualized Education 
Program <IEP) Plan? 

directly involved (attend meeting, write sections, etc.) In 

testing, planning, preparation , and review 

regularly consulted during teating, preparation and review 

consulted aa needed during teating, preparation and revl&w 

need not be Involved 
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6. Rata how Important you faal aach of tha following evaluation 
procaduraa ara in datarnlnlng whan a child la ready to be 
aalnatreaaed. 

vary 5 4 3 2 1 not 

Important Important 



taat scoraa 

academic performance In claaaroom... 

aoclal relatlonahlp with peera 

behevloral performance In claaaroom. 

opinion of parenta 

aaaeaament by apeclal education 

teacher 

aaaeaament by regular claaaroom 

teacher 

aaaeaament by apeclal aervxcea ataff 



7. Please rate the quality of your apeclal education claaaroom 

facllltlea In meeting the needa of your teacher (a) and atudanta. 

excellent good fair poor 

4 3 2 1 



What opportunities If any» aro p. ovided for your apeclal educati >n 
teachers to meet with x'egular claasrcom teachers? 



9. What opportunltlea, if any, ara provided for other members of your 
school ataff to meet with the apeclal education teacher? 
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INSTRUCTIONAi- ASSISTANCE COMPONENT 
TEACHER QUESTIONNAIRE 

1) School 2) Part Time 

Half Time 

Full Time 

3) Number and type of Learning Disabled 

children in claaa Emotionally Handicapped 

Minimally Mentally Retarded 

Moderately Mentally Retarded 

Speech or Viaually Impaired 

4) Description of special education classroom facilities. 

a) Please describe your classroom facility (full classroom, partitioned 
classroom, portable, etz.). Indicate whether this setup is 
intent;ional or designed.- 



b) What is the noise level in the area around your room? 

4 3 2 1 

noise throughout some noise at some noise, very little 

most of the day certain times but not noise» not 

of the day-- distracting distracting 

indicate when 



c) What is the location of your room to available resources in school? 

3 2 1 

close to resources of similar location distantly located 

(distance) as from resources 

regular classrooms 

S) Of your time ^pent in the the activities below, rate each one in terms 
of involvement during a typical week. 

4*5 times 2*3 times 1 time no times 
a week a week a week a weeki 

conferences/consultations 4 3 2 1 

instruction 4 3 2 

classroom organization and 4..... ^^...3 2 1 

gp^^ preparation 4 5 
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Q) Of your tijii« spant in conferencan and consultations, rate each 
of thm following activities in terwa of involvement during a 
typical week. 



4*5 times 2-3 tijies 1 time no times 
a week a week a week a week 



conferences with parents 4 3 2 1 

conf ek-ences/consultation with 

adeinistrator 4 3 2 1 

conferences/consultation with 

regular education teacher... 4 3 2 1 

conferences/consultation with 

diagnostic team 4 3 2 1 

pr epar i ng Ind i v idual i zed 

Education Program (lEP) 4 3 2 1 

scheduling and coordinating 

of participants for lEP 

conference 4 3. 2 ....1 

b) Of your time spent in instruction, rate each of the following 
activities in order terms of involvement during a typical week. 

4-S times 2-3 times 1 time no times 
a week a week a week a week 

one-to-one teaching of 

academics (reading, writing, 

or language skills) 4... 3 2 1 

small (2-6 children) group 
work in reading and language 

skills 4 3 2 1 

small (2-6 children) group 

work in math 4 3 2 1 

large group work ( >6 children) 

integrating reading, writing, 

math with content areas such 

as science aid social 

studies 4 3 2..........1 

self-contained class 

instruction in all areas.... 4 3 2 1 

c) Of your time spent in classroom preparation and organization, 
rate each of the following activities in terms of involvement 
during a typical week. 

4-5 times 2-3 times 1 time no times 
a week a week a week a week 

recordkeeping 4 3 2 1 

planning lessons 4 3 2 1 

preparing classroom materials. 4 3 2 1 

administering tests 4 3 2 ... 1 
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6) hrm you a Dapartmant of Educetion certified special education teacher? 
Yam No 

If YES, plaaaa describe your area of emphaais. 



If NO, which of the following deacribea your training in special 
education? 

University level apacial education courses 

Workshops in special education 

Work experience with apecial education children 

Other, pleasa descrlbe_^^_^^^^^^^_^^^^ 

None of the above 



7) How aany years have you been teaching special educatior, children? 

less than 1 year 

1-2 years 

3-5 years 

6-10 years 

over 10 years 

8) What is your degree of involvement in preparing an Individualized 
Education Progras (IEP> plan? 

____ doss sa^or testing for, and planning and writing of lEP 

does some testing for, and planning and writing of IHP 

does very little testing for, and planning and writing o£ lEP 

9) About how often do you review each child's lEP? 
once a month 

once a aemester 

ones a quarter 

once every achool year 

10) Listed below are various ways you may have informed parents of their 
child 'a progress in the program. Indicate the frequency per year 
ycu use each to keep parent (s) informed. 

0 1-2 3-5 Monthly Weekly Daily 

telephone conference 

schedul ed in- person 

conference 

impromptu in*person 

conference 

letter or note to parents 

progress reports (report 

cards) 

parent-teacher conference 

scheduled jointly with 

regular education 

teacher ^ 

Reporting on homework 

assignments 47 

O 
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11) What do you fMl im or would thm ROLE OF A PART TIME TEACHER 
In th« apacial aducation progran? Plaaae rate the following on a 
acala from aoat to laaat important. 

vary 5 4 3 2 1 not 
important important 

individualized inatruction of 

children 5. . . .4. . . .3. . . .2. . . .1 

inatruction of children S. . . .4. . . .3. . . .2. . . . 1 

reduction of claaa ratio S. • • .4. • • .3. • • .2. • • .1 

preparation of claaaroom materiala. ...5....4....3....2....1 

conf erencea with parenta 5....4....3....2....1 

recordkeeping 5....4....3....2....1 

conf erencea/conaultation with 

regular claaaroom teacher S....4. ...3....2....1 

conf erencea/conaultation with 

special aervicea ataff 5....4....3....2....1 

preparation of Individualized 

Education Program plan 5....4....3....2....1 

administration of content area teats •.S....4....3....2....1 

consultation vith principal S....4....3..;.2....1 

conaultation with other achool staff . .S. . . .4. • . .3. . . .2. . . .1 
provision of releaae time for 

full-time apecial education 

teacher to attend inaervice 

training 5....4....3....2....1 

assist in mainstreaming S. . . .4. . . .3. . . .2. . . .1 

^^12) With the addition of a part time teacher to the special education 
staff, in which area do you feel it is important for the FULL TIME 
SPECIAL EDUCATIQW TEACHER to increaae hia or her involvement? 
Pleaae rate the following activites from most to least important. 

very 5 4 3 2 1 not 
important important 

individualized inatruction of 

children. S....4....3....2....1 

group instruction of children 5.... 4.... 3. .2....1 

reduction of class ratio 5 . . . . 4 . . . . 3 . . . . 2 . . . . 1 

preparation of claaaroom materials. . . .5. . . .4. . . .3. 2....1 

conferences with parents S....4....3....2....1 

recordkeeping 5....4....3....2....1 

conferences/consultation with 

regular education teacher 5. . . .4. . . .3. . . .2. . . . 1 

conf erencea/conaultation with 

special aervicea ataff 5. . . .4. . . .3. , . .2. . . .1 

preparation of Individualized 

Education Program plan 5 .... 4 .... 3 .... 2 .... 1 

administration of content 

area tests 5....4....3....2....1 

• consultation with principal 5. . . .4. . . .3. . . .2. . . .1 
consultation with other school staff . .5. . . .4 .3 2....1 

provision of releaae tim^ for 
part-time special education 
teacher to attend inservice 

O training 5 . . . . 4 . . . . 3 . . . . 2 . . . . 1 

ERJC assist in mainatreaming ^.^ 5 • . . . 4 . . . . 3 . . . . 2 . . . . 1 
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13) What kinds of matarials do you use in instruction? (check as many 
Hm apply) 




coeeercial printed Materials (workbooks, etc., not textbooks) 

government printed Materials (not textbooks) 

textbooks 

manipulative materials (purchased) 

audio visual (films, video, tape cassettes, flash cards, etc.) 
meter iele ( purchased ) 
microcomputer tutorials or programming 

teecher*developed materials, please describe 

other, please describe 

?4a) Generall/ how often do you attend inservice training courses or 
workshops of all types (DOE or UH sponsored, on own time or 
during work day) 
____ more than 4 times a year 

2-3 times a year 

once a year 

never 

How adequately does the inservice training offered meet your needs? 

very adequately 

somewhat adequately 

not very adequately 

not at all adequately j 

I would like the following topics covered in inservice training. 
Please list. _ _ _ _ 



15) Diagnostic testing (by special services staff) of children for 
certification in special education is: 

very adequate 

somewhat adequate 

not very adequate 

not at. all adequate 

16) The reports received frc:n the diagnostic team are: 

very useful 

somewhat useful 

not very useful 

not at all useful 
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University of Hawaii at Manoa 

COLLEGE OF EOUCATIC N 

CarricaliUB RtMarch and Oevelopmtnt Group 

(Including Uoivcirsity Laboratory School) 
Castle Memorial Hall 132 •1776 Uoiveratty Avenue • Honolulu* Hawaii -96822 
Telephone: (808) 948-7961 • 948*7962 



May 23, 1965 



D«ar Parant, 

Tha Honolulu District Offica of tha Stata Dapartaant of 
Education is conducting a study of its special aducation 
prograa, Tha Uni varsity of Hawai^i is halping to carry out 
this study. Wa would lika your thoughts about your child and 
thm special aducation program, Plaasa coa^jlata tha 
quastionnaira and placa it in tha ancloaad anvalopa. Hava 
your child raturn tha anvalopa with tha coaplatad 

•quaationnaira to thm taachar. Your raaponsas will ba kapt 
confidant ial • 

If you hava any quastions, plaasa call us at 948-7900 or 
948-7793, Thank you vary much for your halp. 

Sincaraly yours, 

Morris Lai and Sandra Shimabukuro 
Evaluation Project Directors 
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INSTRUCTIONAL ASSISTANCE COMPONENT 
PARENT QUESTIONNAIRE 



School 



Smx of child Hal« FMal« 



Grada of Child K 1 2 3 4 S 6 Aga of child 



Approxiaata data, if known, child was placad in apacial adacation 
progra«„^^„^^.^^^^^^^^ 

1. How ara you uaually informad about your child 'a prograaa in school? 
(chack ona) 

talaphona call from apacial aducation taachar or othar achool 

ataff 

confaranca with apacial aducation taachar 

confaranca with ragular aducation taachar 
confaranca with othar achool ataff; plaaaa liat ataff ^ 



lattar from tha taachar or school 

a combination of tha abova; plaaaa daacriba 



2. How many contacts ^talaphona call, lattar, confaranca, report caxds, 
ate.) hava you had with your child's apacial aducation taachar this 
achool yaar? 

0 contacts thia achool yaar with apacial aducation taachar 

1 or 2 contacta thia achool yaar with apacial aducation taachar 

3 or 4 contacta thia achool yaar with apacial aducation taachar 

S or mora contacta thia achool yaar with apacial aducation 

taachar 

3. How many contacta (talaphona call, lattar, confaranca, report 
carda, etc.) ha^a you had with your child'a ragular aducation 
taachar this achool yaar? 

0 contacta thia achool yaar with ragular aducation taachar 

1 or 2 contacta this school yaar with ragular aducation taachar 

3 or 4 contacta thia achool yaar with ragular aducation taachas^H 

, 5 or mora contacta thia school yaar with regular aducation 

taachar 
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In previous school yaars «bout how many contacts par yaar did you 
uaually hava (through lattar^ talaphona call^ confaranca^ raport 
card, atc.> with your child^s spacial aducation taachar? 

0 contacts in pravioua yaara with spacial aducation taachar 
1 or 2 contacts in pravious yaars wit^« spacial aducation taachar 

3 or 4 contacts in pravious yaars with at»^cial aducation taachar 
S or aora contacts in pravious yaars with spacial aducation 

taachar 

child antarad spacial aducation program this school yaar 

5. In pravious school yaars about how many contacts par yaar did you 
usually hava (through lattar, talaphona call, confaranca, raport 
card, ate.) with your child's ragular aducation taachar? 

0 contacts in pravioua yaars with ragular aducation taachar 

1 or 2 contacts ixr pravious yaars with ragular aducation taachar 

3 or 4 contacts in pravious yaars with ragular aducation taachar 

5 or mora contacts In pravious yaars with regular aducation 

taachar 

this is child's first yaar in school. 

6. Has your child racaivad Bmr^LcmB from any of tha following paopla or 
programs? 

yas no don't know 

Spaach and Haaring Tharapist 

Occupational Tharapist IIZZ ZIIZ IZZZ 

Physical Tharapist ZZZZ ZZZZ ZZZZ 

Studants of Limitad English Proficiancy 

(SLEP) program 

Dapartmant of Haalth, Hantal Haalth 

Sarvicaa ^ 

School Counsalor .ZZZ ZZZZ Z~Z 

Social Workar .ZZZ ZZZZ Z"ZZ 

Psychological axaminar .ZZZ ZZZZ ZZZZ 

Othar, plaasa list 



7. What do you do whan you want information about how your child is 
doing in school? (chack ona) 



contact tha principal 
contact tha counsalor 

contact tha spacial aducation taachar 
contact tha ragular aducation taachar 

a combination of tha abova; plaana indicata which parsons 




navar had tha naad for information 
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B By what mMns do you lik« to informed about your child^s work 
In school? (Chack as many as apply) 

^ talaphona call fros apacial aducation taachar or othar achool 

staff 

• confaranca with apacial aducation taachar 

confaranca with ragular aducation taachar 
^ joint confaranca with both apacl«^l aducation and ragular 

classroos taachars 
lattar fron tha taachar or achool 

othsr, plaasa axplain ^ 



9 . Which araa(a) ara you most concsrnad about ragarding your child' a 
achool work? (chack as many aa apply) 

raading 

writing 

^ apalling 

spsach 

sathamatics 

othar araas, plaasa llat_^^^„^^^^^^„^^^^^^^^„^^^^^^_^^^_^, 



10. Within tha last month which of tha following activitias did you do 
with your child? 

yas no 

Halp with homawork ^ 

Raad books togathav 

Writa storlaa, lattars, posms, «tc. ••• 

Particlpata in sport^^^ or othar 

racraational activitlaa 

Go to tha suparmarkat 

Watch TV Z I 

Othar; plaasa list 



11. In which r tha following activitias is your child now 
participe ^ng? 

yas no 

organizad aports including swimming, 
ksrata , basabal 1 , soccar , gymnastics , 

football » ate 

danca laaaona ^ .... 

music lassons 

srta and crafta prograsa 

privata tutor for raading, math, ate... 

aftar school foraign languaga programa. .... 

othar programs; plaasa list ^ 



er|c 



PiQrPage 4 



49 



12. To wh«t d«9rM w«r« you involved in thm praparaf on of your child's 
Indlviduali2«d Education Prograa (lEP) Plan? 

« haavily involved (involved froa tha atart in da^^lopraant and 

planning, attandad lEP planning aaating and offar^^ ;.^avaral 
auggaationa, gava faadback to taachar and others) 

aodarataly involvad (attandad lEP planning maating and gava 

at aoat ona or two auggaationa) 

minimally in**olvad (attandad lEP planning maating and 

approvad plan which had baan praparad. 

not involvad 

13. How of tan hava you participated in tha evaluation of your child's 
Individualized Education Program Plan this school year? 

2 or more times this school year 

1 time this school year . . 

none yet, but* evaluation being planned befora June 

other, please deacribe 




What are your major concerns about your child and tha special 
education program? 




Cia& iom Observation Form 
Student 
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Classroom Observation Form 
Teacher 



INSTRUCTIONAL ASSISTANCE PROJECT EVALUATION 
TEACHER INSTRUCTIONAL BEHAVIOR UECORD 

SITE: 123456789 10 11 12 CLASS NUMBER: 

TODAY'S DATE: OBSERVER NUMBER: 

LESSON TYPE: onm to onm group 2*6 l^rgm group > 6 

APPROXIMATE LESSON DURATION: ^ 

Bttlow ar« listed thoM t«ach«r behaviors which nay have occurad during 
tha tiAa you obaarvad inatruction for thia laaaon. For aach, placa a 
chack aark in tha appropriata box if it occurrad (avan if it 
occur rad only onca^ you ahould chack tha box) • 

Li Tha taachar aetivalv oraaantad ina truction/ infQr?nation 

« Statad what atudanta wara to laarn in laaaon (goala, 

objactivaa) 

Qutlinad tha laaaon bafora procaading 

• Exalainad:. concapta» dafinitiona, ralationahip of taaka to 

goal a # ate. 

Raviawd: goala^ pravioua - ralatad inatruction, ate. 

Illuatratad : how to do th t work, how to do a problam, ate. 

Quaationad atudanta to aaa if thay undaratood 

Anawarad atudant'a quaationa about what thay wara to do 

' Sumaarizad: what waa praaantad, what claaa had dona or 

laarnad, ate. 

Movad tha claa a auieklv from ona activity or laaaon to 

anothar 

2, Tha taachar aatabl iahad and maintainad gngLaaemant of 
atudanta in inatr uction. taaka> activitiaa 

» Told atudanta to attand to taaka (whola claaa or 
individually) 

Explainad tha rulaa of bahavior 

Siqnallad atudanta to gat to work (turnad off lighta, aya 
contacts ate.) 

Raaolvad potantial diaruptiona 
R aaolvad atudant aiabahavior 57 



^1^^ Raaolvad atudant aiabahavior 



Classroom Observation Form 
Teacher, Continued 

52 

Xsld. atud«nt« thair bahavior was appropriat* or 
inappropriate 

gneQugaoad atutianta to kaap up (maintain paca) 

Suatainad aoaantua in tha l^ason, not ^.atting it alow down 

Ad-iuatad inatruetian (f aatar/alowar ) according to atudotita' 
apa«d 

2a Tha taaehar aonltorad atudanta' orooraaa in laarnlnq. 

eQaolatlno ^aaka 

Seannad tha rooa to aaa if avaryona was working 
Ravia^rfad atudanta' work whan it waa coaplatad 
Raeordad atudanta' work whan it waa coaplatad 
Won it or ad atudanta' t'aaponaaa 
Roaaad tha rooa, ehaekino atudanta' work 

Quaationad atudant.ai ImArnmd a concapt, laarnad a fact, 
coaplatad work 

Eneougaqad inquiry (curioaity) by atudanta to clarify, 
axpand, rainforca concapt 

«tudanta' idaaa to clarify, axpand, rainforca concapta 
Col lac tad atudanta' work 

4. Tha taaehag nrovi dad inatruetlonal faadbaek to atudanta 

Told studant anawar (work) waa eorraet or incorract 

Providad "kav" ao atudanta could chack anawara 

H«?<a^lt<i appropriate raaponaea for atudanta 

Dawonatratad how to coaplata work corractly 

EnCQUrqq^<4 or auoportad atudanta for work conplatad 
corr»(Ctly 

^ The taachar raaoondad to cultural euea (ineludlno 

Pidgin, body lanquaoa) and uaad tha ae to further Inatructlon 

Proaotad aelf-concept or aelf -eateem of atudanta 

58 



Classroom Observation Form 
Teacher, Continued 
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D^serlp'tion of claMroon: 




Notaa ; 
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INSTRUCTIONAL flSSISTflNCE COMPONENT 



Parent Interview 




Explain study: Rvsearch study to improve special education 

program, specifically learning disability program. 



Thank you: We appreciate their help. Subtly try to determine why 
theyw decided to be interviewed. Did they feel like 
they were supposed to call us? Need not ask outright. 
During the interview their reason might become apparent. 



Confidentiality: fill responses will be kept confidential. 

fire they satisfied with what DOE is providing in special education 
programs? 




Good points (what parent likes) abour, the program? 



Areas parent would like to see changed or improved. 



so 



Parent Interview 

Page 2 55 

1. flr« they familiar with th« lEP? Do th«y understand rt? Is it of 
use to the parent? 



a. How does parent like to be involved xn helping child with schoolwork? 



9. Do parents know enough of what's happening to child in school? If 
not how wouxd they like to be kept informed? 



10. If parent's first language xs not English ask if parent xs getting 
the xnformat xon he or she would Ixke to have about child. 



11. If parent thinks of other thxngs he or she would like to share, please 
tell them to call us again. 
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Appendxx B 

Report Forma Used 
by Project School Teachers 

B-1 Lanakila School 
B-2 Liholiho School 
B-3 Lunalilo School 
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Appendix B-l ^^^^ Lav,ovt'\c, fiU-^-t^'-J ^"'^ 



1HTER7BHTI0H SraVBI SOMMARI 9.cguW ^ 'n 

1. Friaury arcaa of Interrcntion (elMsroom work w« are presently 
Mtifltiag student with.) 

Language arts- speiliag, 1)ook .rerievs, poetry, basic reading skills 
Social studies and Scienee« accepting responsibility, and basic skills. 

2. Unit pre/post test scores HoTsaber 1984 to May 1985. 

a. Grade 6- B (4 tiaes;, i3tiaes;, S^5 tines;, s- (3 times;, 
n (4 tiaes;, aissed 7 tests gpeiling Units 1-<!8 

b. Grade 6- Science Unit 1 S-I-/S, Unit 2 S/s, Unit 3 S/S, / , x 
Unit 4 K/Xcttssd, Unit 5 S/s, Unit 6 U/(aot given yet; S»-v5/.^3/3rJ 
B- -0, SJ>.« -1to-2,l98X), S« -3to-5 (80?^), a- « -6to-8 (7d?i) 
U» -9to-12 (50><) 

c. Grade 3 Spelling (J.T,J 58/42, 50/75, 67/75, 17/50, 6/92, 
60/60, 60/100732/50, 70/70, 50/50, 60/80, 80/80, 30/100, 
40/100, 100/100, 80/100, 100/100, 100/100 ' 

Science 15/45 

d. Grade 3 Spelling iJ.A. j froa Noveaber 1984 to January 2, 1985 
J.A. scored O's. Froa January 2 - May 1985 scores are: 
40/0, 0/10, 20/60, 4fO/3C, 40/80, 50/^0, 20/100 
Science 20/l6, 10/15, 10/90 

e. Grade 4 i P. H. } Science. March»May 1985 (Intervention was earlier 
Introduction to unit than regular students; Score of 5 when 
pre-tested with regular education students, scored higher than 
1 regular education student. 

f. Grade 4 iS.A.; science same Intervention as above, score of 6 
Scored higher than 4 regular education students. 

3. Coaaents regarding methods of comaunlcatlon with C-10 
a. Assignment folders (Due dates j 

1. J.K. seems to do better with homework folders- assignments 
have been completed. 

2. Good for students' use. 

3. Great idea! 

4. Has helped in getting work organized/done. Though still 
ncieds to work on completion dates. 

3. Adequate means, 
b. Teacher appointments 

1. were called for as necessary or concerns discussed informally. 

2. Difficult to schedule at times. 

3. Satisfactory. 

4. None 

Also notes y memos, and personal contact. 
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Intervention Survey Summary 
Lanaklla Elementary 



4. Bm student aad* iaproTments in othtr non-aead«mle areas? (eg. self- 
esteem, study skills, peer relations, etc.) If so please describe. 

a*. Tes* partlclpa-*;e8 readily In elassrooa activities. Good vork 

habits (tries to eoaplete asslgnaents) 
b. Definitely, he does pretty good with tlae on task. However, 

he becomes confused when directions are given In large group. 

He has often need of Individual help, 
e. J.K. has been seeking more attention from the teachers by 

giving us letters she has written or talking to teachers after 

school. 

d. Occasionally able to take part in class science discussions 
causing surprise reaction from classmates. 

e. Both have shown Improvement. 

f. Yes. J.I. seems more confident about taking tests and speak- 
ing before class. She's even smiling more and playing with 
different peers now. 

g. J.A. was always open and friendly. She, too, seems to have 
gained more confidence In front of p^ers. 

h. Works hard and tries. Asks for help- seems to be doing more 
In other areas. 

1. les. Self-esteem. B.E. was always so pleased with himself 
when he did well on weekly quizes. 

5. Would you like to see continued Intervention next year If possible? 
If so what recommendations do. you have for Improvement In our present 
Intervention procedure? 

a. Continue as with this year. 

b. lea. Helps to have Intervention to follow up completion of 
assignments as never finishes In class period. 

e. I would like S.K. to concentrate on the basics (reading, math, 
writing). 

d. Loss classroom teacher Involvement- more student responsibility 
for class assignments (upper grades). 

e. Yes, If text Is followed for the basic skills. 

f. Yes! Would appreciate a brief outline of concepts being covered 
with child. 

g. Yes (3 times) 

6. If we are able to Intervene with only some of our students what do 

Iou feel our priority should be? (eg. those farthest behind grade 
evel? 6t>i, 5th, 4th ...?) 

a. Those farthest behind grade level (1 teacher) 

b. 6th, 5th, 4th, ... (2 teachers) 

c. Those that need Intervention the most no matter what grade level. 

d. I feel the child should be helped as early as possible. Why 
wait until there Is so much more to catch up with? 
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Int«rv«ntlon . Survey Summary 
Lanaklla Elementary 



7. ilhat aab^et area* of iat«rT«ntion do you forseo us assisting you 
with la th« futura? 

a« Saata aubjacta. Tou'ra baan a great Jielp! 
b. Yrittaa laaguaga akilla. 

e. P.I., Seianea, Math 
d. Lifa aurrlTal akilla. 
a. Social Studlaa 

f. Posaibly la Social Studlaa or Selanea. 

8. Will you ba filing to allow us to obsarra our students functioning 
in your daaaroom In Santanbar? 

a. Yes (6 teachara; 

b. Parhapa the latter part of September. 

9. Any additional conaanta or questions? 

a. I vaa rary pleased with the help B.K. received. Your Intcrrentlon 
allowed hla to fiiactloa near leval of others and thereby prevented 
any klad of aotlcaabla stigma or emotional Isolatloa toward B.E. 

b. Hopa! J 

c. Uae problem la coordlnatlzig Special Education aza regular students 
claaa work because of field trips etc.- the class focus may 
become coaceatrated la work other thaa that provided for the 
Special Education class. Regular class may lag behind the 
Special Education students. 

c. Comoiunl cation between. regular classroom teacher and 'Special 
Education teachers waa better. I knew what was happening with 
my girls In C-10. 
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Lanaklla 
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I.IFIOLIHO SCHOOL 
INDIVIDUAL EDUCATIOKAL^i 



FECIAL EDUCATION 
OCR AM PROGRESS REPORT 



Appendix B-2 
Student 



Dear Parents and Guardians, 

Please review the progress that your child has made to date. Review your child's Individual 
Educational Program Progress Report for the Special Education Resource Room. After going over 
this report please sign and date the cover sheet. Then return this sheet with the entire report 
directly to the Resource Room, The report will be kept on file and made available for your 
viewing each-quarcer. 

Your child's Individual Educational "^rc -aia is good for a year. At the end of the year I 
will schedule an annual review Individual Educational Program conference with you. 

Sincerely, 



, Principal 



afpecial Education Teacher 



Teacher's Comments to the Parents: 



Parent's or Guardian's signature will 
acknowledge receipt of the Progress Report, 

Patent's Comments or questions to the Teacher: 
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Quarter 
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Parent '3 or Guardian's Signature 



Parent's or Guardian's Signature" 



ON 
U4 



15aTe" 



f)atft 
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Parent's 6V uuar dluii ' b blgiMluix - . Date" 



Liholiho Elementary 



SPECIAL EDUCATION 

INDIVIDUAL EDUCATIONAL PROGRAM GUIDE 



IMPORTANT I 



The following will be a guide to help you better understand the progress which your child is 
making in the GOALS and SHORT-TERM OBJECTIVES of his/her INDIVIDUAL EDUCATIONAL PROGRAM FOR 
SPECIAL EDUCATION (lEP). 



CODE TO FOLLOW I 

^ = The skills that are checked ( \/ ) are the skills we plan to work on during the year. 

/? = The skills with ( /f ) in front will be reviewed during the year. 

C = '^'he skills with ( C. ) in front will continue to develop during the year. 

DATE = The date in the NO PROGRESS or PROGRESS column indicates that progress has been made 
on that skill to that date. 

Date = The date in the MASTERED column indicates that your child has shown he/she has mastered 
that skill by meeting the criteria at this level and at this time. 
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Name : 



SIIOKT-TI-itFr OlUliCTlVES 



RI-ADING-WOltD RECOGNITION 



ft 



Llhollho Elementary 



Method of 
Evaluation 



Mo 

frog' 



Rvaluation 



ft 



Comments 



Mastered 



With 80\ accuracy on level 
to: 

A. Context 



material, the student will be able 



Use the mcaninc of the sentence or paragraph with initial 
consonant to predict unknown words. 



B. Sight Words 

Recognize 41 Level 3 Dolch Ba.'ic Sight Words. 



C. 



Phonetic Analysis 

Associate letters with sounds for: 
1. Consonant Blends 

Cluster of 2 consonants- eg. gl, br, st. 



Cluster of 3 consonants- eg. str, spl. 



Consonants 
hard and soft g 



3. Consonant Digraphs 
ph gh 



Silent Consonants 
wr, kn, 



tch 



Short Vowels 
a c 



u 



6. 



7. 



Long Vowels-Vowel -consonant -si lent e pattern 
a e i 0 u 
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Y as Vowel 

c sound at end of 2 syllabic word 
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Curriculum 
based 

assessment . 

Teacher 
observation 
or work. 



Name : 



Liholiho Elementary M-3,4A^S 



SIIORT-THRM OBJEaiVDS 
HATII 


Method of 
i-va lUti V ion 


Hvaluation 

No 

ProR . Prog . Eva 1 uat ion 


Comments 


With 60% accuracy on level material, the student will be able 
to: 

A. Addition 

1. Add basic facts to sua 18. 


Direct 
teacher 
observation 
of work. 

Curriculum 
based 

assessment . 










2. Add a 1 or 2 digit number to a 2 digit number. 










3. Add a 1, 2» or 3 digit number to a 3 digit number. 










4. Add a 1, 2^ 3, or 4 digit number to a 4 digit number. 










5. Add whole numbers up to 5 digits. 










6. Add money. 












B. Subtraction 

1. Subtract basic facts from 18 and less. 










On 


2. Subtract 2 anu 3 digit rumbers without regrouping. 










3. Subtract 2 and 3 digit numbers with regrouping. 










4. Subtract 2 and 3 digU numbeis with regrouping hundreds. 










5. Subtract 2 and 3 digit numbers with regrouping twice. 










6. Subtract 4 digit numbers. 










7. Subtract using money notation. 










8. Subtract 5 digit numbers regrouping once or more. 


— . 
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^^^^^ 

. ERjC # • 




7 

1 


7 


• 



sii()irr^<»roWaTXl: 



Kuiiie : 



WRITING - (IJKSIVi: 

IV. With 80> avvui^iable responbcs the student will be able to: 

A. Write simple pangmpli with model. 

li. Uiite simpU parugviiph without model. " 

C. Write simple para|>ruphs with model. ' " 

I). Write simple paragruphs ivithout model. 

t. Write sin;ple personlil letter. ~ 

I . Write lull addTc;;s (ouu) . 

(i. Write Utter with appropriate greeting, closing, and 
plaeemciit . 

II. Address envelope. ' 

I- Write simple telephone message. ^ 
J - Write simple directions. 

K. Write us^ing capita lizat ion appropriately. " 

I.. Write using punctuation appropriately 
period, coKjna, question mark 

Write simple report. 



6 

ERLC 
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Liholiho Elementary 



Method of 
Ilvaluation 



Writing 
samples 
will be 
periodical 1) 
evaluated. 



Evaluation 



No 



W-4 



Comments 



Prog. Mastered 



OS 
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Name: 




Llhollho Elementary 


.11-1 








SIIOKr-TIiRM flIUi-CTIVES 
NORK IIABITS 


Method of 

1? 1 1ll ^ i /in 
L« Va t UaL 1 un 


Evaluation 

No 

Prog . ProR . Mastered 


Comnents 


With 80% acceptable responses in the Resource Room, the student will 
be able to: 

A. Make good use of time in performing daily routines and beginning 
tasks if reminded. 


Direct 
teacher 
observation 
of 

performance. 




1 






R. Make good use of time in performing daily routines and beginning 
tasks independently. 


Periodic 
teacher 
evaluation 
of 

performance. 










C. Work in an organized and orderly manner. 










i). Mi^ke use of different sources of information. 












E. Weigh evidence carefully before drawing conclusions. 










ON 
00 


F. Complete class assignments with: 

1. Continual attention and reinforcement from teacher. 












2. Some attention and reinforcement from teacher. 












3. Independent ly . 












G. Complete homework assignments with parent signing off: 
1. Sometimes 












2. Half of the time 












3. Almost always 












li. Volunteers for tasks 
1. Sometimes 
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Name : 

.CTIVES 



r;ir:r.iK(;^(:(»u>REiir.NSioN skims 



!• Wiv' 80% accuracy on icvcl material, the student will be 

able to do: 

A. Literal Comprehension (Thinking as perceiving, remembering, 
retrieving) 

1. Uetail s - Recognize or recaM details 
who, wk.^t, when, where, why. 



2. Retell paragraph or story. 



3. Main Ideas - Identify a sentence^ phrase or word that 
states the main idea. 



4. Sequence - Recognize or recall the order of events, 
liitiitg, time sequence. 



S. Compare • Cont t - Identify the similarities and 
differences in given data. 



Cause - nffcct - Recognize the casual relationship 
in given data. 
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Liholiho Elementary 



T-Cl 



Method of 
revaluation 



1. Periodic 
evaluation 
of Teacher 
directed 
questioning 
and student*^ 
responses. 



No 

Prog. 



nvnluati on 



Prop 



^Comments 



2. Curri- 
culum bsk^ed 
assessment . 



Mastered 



ON 



83 
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Llhollho Elementary 



• STUDENT'S EVALUATION OF HIS/HER PROGRESS Name 



Date 



Isl Quarter Evaluation 

I have been STUDENT OF THE WEEK 

I did well on my spelling tests 

I did my homework each night and turned it 
in signed 



I did my best work in 

Something I learned 

Something I enjoyed 



I did good work and good thinking in class 
I behaved well in school 



t imes • 



2nd QUARTER EVALUATION 

I have been STUDENT OF THE WEEK 

I did well on my spelling tests 

I did my homeworK each night and turn^^d it 
in signed 

I l>ehaved well in school 



I need to work harder on 

How I feel about myself now 

Student! 



I did my best work in 

Something I learned 

Something T enj'^v d 



P^ren* t 



3rd QUARTER EVALUATION 



I need to work harder on 
How I feel about myself now" 



times. 



T have been STUDENT OF THE WEEK 

i did well on my spelling tests ~ 

I did \\\\ homework each niglit and turned it 
in signed 

I btihaved well in school 



I did my best work in 
Something I learned 
Somethi ng I enjoyed 



Parpntt 



4lh QU.ARTER EVALUATION 

I have been STIIUENT OF THE WEEK 
I did well on my spelling tests 
1 did my liomework er.ch night and turned it' 
in tiignod.^ 



J bnhavodweil in school 

ERIC # 84 



I need to work harder on 

Hov i feel about myself now 

StuderitJ : Parent- 1 ^ 



I did my best work in 
times. Something I learned 
Something J ppPY^'^ 



I need to worK harder on 

How I J^l about myeelf >^ 

Studer^l Parent: 



o 



* Llhollho Elementary jjj^ 
n^my Tuesday Wed^Ray Thursday Frida/i^ 


!• Have your 
STUDYBOOK in 


1. READING 

Read aloud to 
someone • Ta Ik 
abouu what 
you reaa« 

2. 


1. MATH 


1. SPELLING 
Study for test, 

2. READING 


HOW WELL DID YOU DO 
THIS WEEK? 
1. Spelling test 
score: 


school, 

^« orrjiiLiXmi 
Do Spelling 
homework • 

3. 




2. 


Read library 
book for 15 
minutes, 

3. LIBRARY 


2. Homework 
responsibilities: 

3. Working in 
school: 




3. 


Return book: 


Parent Checks 


Pa rpnfc Checks 


rcii oil 1/ oiic i« iv« 


rarenCt unecK: 


Parent uneck: 


• \ ■ - 

Monday Tuesday Wednesday 


, Thursday 


Friday 


1. Have your 
STJDYBOOK in 
school • 

2. SPELLING 

Do Spelling 
homework • 

3. 


1. READING 

Read aloud to 
someone. Talk 
about what 
you read, 

2. 


1. MATH 


1. SPELLING 
Study for test, 

2. READING 


HO' ' IVELL DID YOU DO 
TH S WEEK? 
!• Spelling test 
score: 

2, Homework 
responsibilities: 

3. Working in 
school: 


2. 


Read library 
book for 15 
minutes 

3. LIBRARY 




3. 


Return booki 


Parent Check: 


Parent Check: 


Parent Check: 


Parent Check: 


Parent Check: 

87 



Lunali... Rleinentary 



INDIVIDUALIZED E JCATiON PROGRAM - PWCRtss keport idix b- 



Subjoci Area/Rdiaied Service 



Starting Dat^j^ 



Pcr^on(&) Re&pon&iCiie 



Coi.(>lei. ion DaCt : 



NP - NO PROGRESS 
P - PROGRESSING 
M - MASTERED 



<vnnuai Goal Number 



ERIC 



Short Term OD|eciive(s) 



l/UCK 



-&8— ^ 



Mftthnri nl 



IRAT 



naliiaiinn 



OTHER 



KYMTII 



Evaluation 



Isc 



2nd 
qUAR 



3rd 

EKS 



Ach 



8^ 



Comments 



LUNALILO ELEtlEI<ITARY SCHOOL 

SPECIAL EDUCATION 
STUDENT PROGRESS REPORT . 

STUDENT SCHOOL YEAR 

BME TEACHER Mrs. L. KlnoshiCa 



READING .!. 1 2 3 4 COLIMSNTS 



Reader l^/el 












IJord Attack Skills 












Sight Hord Recognition 












Oral' Reading 












* 

LANGUAGE 












Expresses iielf effectively 












Understands spoken language 












Speech - Good articulation and graanar 












WRITING 












Expresses ideas clearly 












Writes legibly and neatly 












Uses correct letter foraation 












SPELLING 












Speller level 












Progress in Spelling 












Application to dally work 












MATHEMATICS 












Math Level 












^I^Knovs Basic Number ^acts 












^■Understands Ijasic Ouerations f+» x, t) 












Able to solve Word Problems 












PERCEPTUAL 












Auditory Perceptual 












Visual Perceptual 












Fine Motor Coordination 












LISTENING 












Understands Oral Directions 












Follows It 2, 3, 4 step directions 












PERSONAL - SOCIAL 












Positive self-concept 












Follows classroom rules ^ 












Fays attention ^ 




1 








7ollows directions appropriately 




1 








larticipate in group activities 




1 






Takes care of personal/school materials 










Tolerates failure appropriately & persists on task 










WORK HABITS 












St elves for neatness and accuracy 












Makes appropriate use of time In class 












Able to work Independently 












^j^B Comoletes daily work assignments 










Completes and turns in Homework when j^iven 










Makes necessary correct iors In all work 




1 







o 
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LUNALILO ELEMENTARY oCHOOL 

SPECIAL EDUCATION 
STUDENT PROGRESS REPORT 



'.XPLANAIION OF MARKS: 



S4> GOOD PROGRESS 

S SATISFACTORY PROGRESS 

S- LESS THAN SATISFACTORY PROGRESS 

U UNSATISFACTORY, NEEDS IMPROVEMENT 

/ NO GRADE DUE TO INSUFFICIENT DATA AND/OR AREA NO"^ WORKED ON 



PARENTS : 

^PLEASE SIGN AND RETURN TO ACKNOWLEDGE RECEIP T OF THIS PROGRESS REPORT. 
FIRST QUARTER: 

PARENT'S SIGNATURE Ml 



SECOND QUARTER: 

PARENT'S SIGNATURE P^*^- 



THIRD QUARTER: 

PARENT'S SIGNATURE pATE_ 



FOURTH QUARTER: 

PARENT'S SIGNATURE PATE_ 




JOfc CHAhT 75' 
lUNALILO EL. SCHOOL rm. b-10 



KAJgEi. 

IV np . y,Oi:DAY 


TUESDAY 




GR.j 

QTR . 1 

THURSDAY 


FRIDAY 


PHOlilCS 
LEVEL: 












RDG./LArC. 
GF..1 








1 
1 

1 


SPELLING 
LEVEL* 
























COIWPREHEI'.SIOKJ 












^STEMIG: 












PERCEPTUAL! 












MATH 

GR. LEVELt 
























• 















I came ou time & 

1 settled down rt. 
away • 






1 






I finished all my 
worl« assignments 
_5 on time. 












I behaved very 
1 well A followed 


1 










Paid attention & 
2 listened carefully 












I finished my cor- 
« rections or make- 
up wrtrk 












I completed my HW 












COKKENTS X 












TOTAL POINTSi 
w 0 — ' 













ERIC 0 - 7 yts. « TRY HARDER NEXT TII»^. ! 



76 



JOB CHAhT 

WlUNALILO EL. SCHOOL ^ R>5,. B-10 





TUESDAY 


WEDT.-ESDAY 


GR. I 

QTR . 1 

THURSDAY 


FRli^ 


PHOMCS 
LEVELS 












RDC./LArC. 
GR ._ 








f 

1 

1 

1 




SPELLir-G 
LEVEL: 












WRITING! 
























LISTEI.irC: 




• 








PERCEPTUALi 












MATH 

GH. LEVEL t 

























• 














. . . 


I came on time & 
settled down rt. 

^ 8WSIV • 












I finished all ay 
, work aasignments 
' on time. 












I behaved very 
. well 1 followed 












Paid attention & 
■ listened carefulli 










- 


I finished my cor- 
j rections or nake- 

-jp work 












I completed ny HW 




f 


^ 






C0Kr.2NTS t 












^f^lUr^^ POINTS 1 
















TRY HAPDER NEXT TIME?! 



SPECIAL EDUCATION CLASS 
LUNALILO EL£iV£KTARY SCHOOL 
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IKDIVIDUALIZED EDLXATION PROGRAM CHSCK LIST 

lEP DATEj 

lEP AKNIV:. 



RM. B - 10 



AREAS RECOMMENDED (FORM A) 



MATERIALS BEING USED 







# - 






























